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The Matrix 

This Competency Matrix will use elements of Norman ²ŜōōΩǎ 5ŜǇǘƘ ƻŦ YƴƻǿƭŜŘƎŜ ό5hYύ ƳƻŘŜƭ to inform the levels of competency described in this matrix as 

Emergent, Progressing and Proficient.  Webb’s DOK model suggests the levels of knowledge (or depth) one needs in any given content area in order to more 

successfully interact with, or use, that content in the real world.  There are four levels of knowledge in Webb’s schema.  These can be explained from a child welfare 

frame of reference as follows: 

Depth of Knowledge: Level 1—Recall & Reproduction:   
 

This level denotes emergent comprehension by recall and reproduction of content knowledge 
learned in training.   At this level the supervisor can elect to assess basic knowledge in any given 
content areas.  This involves the caseworker being able to recall or reproduce learned 
knowledge or skill.  The ability is demonstrated through tasks and questioning techniques 
initiated by the supervisor.    
 

Competency descriptors for this level will included: 
 

Ability to recognize, remember, memorize, restate, describe, demonstrate, follow directions, 
and apply routine processes, definitions, Rules and procedures.  
 

Depth of Knowledge: Level 2—Working in Skills & Concepts:   
 

This level denotes progressing comprehension, processing and application of skills and 

concepts.  At this level the supervisor can elect to guide the caseworker to convert content 

knowledge (from training) to basic practice contexts.  It’s important during this level of 

coaching and questioning that the supervisor use specific case situations when prompting the 

caseworker to transfer concepts to contexts. This learning level will involve tasks or questioning 

techniques that involve the caseworker in comparing learned content to relevant real-world 

situations.   

Competency descriptors for this level will included: 
 

Ability to solve routine problems/tasks involving multiple decision points and concepts, 

demonstrate use of conceptual knowledge, explain and examine with examples, models or 

criteria. 

This competency level also includes a demonstrated ability to infer appropriately from 

premises,  compare-contrast, modify, predict, interpret, make distinctions, use context clues , 

make sound observations, summarize data, identify correlative or cause and effect 

relationships. 
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Depth of Knowledge: Level 3—Short-Term Strategic Thinking:   
 

This level denotes proficiency to engage in more deeply strategic thinking and reasoning by 

connecting, supporting, critiquing and applying prior knowledge, skills and concepts to real 

world contexts. At this level the supervisor can elect to more specifically ask caseworkers to 

analyze and evaluate their own thinking in relation to solving real-world problems, or tackling 

barriers to or impasses in their practice or decision making process.  Here the supervisor would 

be asking the caseworker to do more in-depth application of critical reasoning and analysis to 

his own decisions and experiences in the field. Also at this level the supervisor, through 

structured coaching questions, would be prompting application of strategic reasoning and 

learned knowledge to a new contexts. 

Competency descriptors for this level will included: 
 

Ability to critique and appraise one’s own thought processes, cite evidence, test assumptions, 

develop a logical argument, understand objections to a logical argument, cite counter-

examples, use concepts to explain phenomena, draw conclusions based on data and cite  and 

assess data sources. 

 

This competency level also includes a demonstrated ability to consistently select relevant, 

significant and logical supporting evidence for analyses, critiques, fact claims and other case 

related judgments, or case planning decisions. 
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Depth of Knowledge: Level 4—Extended Strategic Thinking:   
 

This level denotes proficiency to engage in extended  strategic thinking and reasoning by 

connecting, supporting, critiquing and applying prior knowledge, skills and concepts to multiple 

real world contexts and able to re-create prior experience in novel ways in different contexts 

At this level the supervisor can elect to encourage further self-assessment of decision making—

that it may be flawed and that it demonstrates flexibility and creative reasoning to wrestle with 

the possibility of being wrong.  The focus at this level is to stimulate flexibility, consistency and 

broader creativity in the use of strategic thinking and the application of learned knowledge. 

Abilities are demonstrated through tasks and questioning techniques initiated by the 
supervisor. Some of these abilities will be: 

 

Á To be able to reflect on potential flaws in a reasoning, evaluating or planning. 

Á To be able to challenge oneself to question whether assumptions lead to correct 

conclusions, or whether incorrect assumptions lead to inaccurate conclusions 

Á To be able to synthesize all available data used in a decision making process and make 

adjustments when necessary 

Á To be able to consistently extend this process of strategic thinking across multiple practice 

settings and experiences. 

Competency descriptors for this level will included: 
 

Ability to initiate and design creative plans, take risks, collaborate, organize people and events, 

remain flexible in plan designs, decision making and thought processes, creates concrete and 

adaptive plans, use research, analyze, synthesize and critique gathered information. 
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Our thought process in using a level of knowledge matrix for observing and assessing competency goes something like the following: 

V Before one can understand a concept, one must remember it. 

V To apply a concept one must first understand it. 

V In order to sufficiently evaluate (or think strategically about) a situation, one must have a strong knowledge base, shared experience,  consistent supervisory 

coaching and feedback with which to analyze the constituent parts of various real-world situations and then to regularly practice the application of critical 

thinking maxims to familiar child welfare contexts and decision points. 

V And finally, conceptual knowledge truly comes to fruition when a professionals can extend and recreate this strategic thinking time and time again across 

multiple real-world domains.   

In short learning emerges, progresses and becomes more and more proficient along paths and practices that facilitate the deepening of knowledge. 

The Matrix tries to: 

Á Support supervisors in making some detailed observations and analysis of an employee’s competency levels at Emergent, Progressing, and Proficient to 

Advanced. 
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Skill Set 1—Fundamentals of 
Child Welfare  
Competencies 

 
 
 
 

 
 

 

Depth of Knowledge:  
Level 1 

Recall & Reproduction 
 

Basic tasks that require recall or reproduction 
of knowledge and/or skills. It may also involve 

use of Rule, procedures or criteria. 

 

Depth of Knowledge:  
Level 2 

Working in Skills & Concepts 
 
This includes engagement of some mental 

processing beyond recalling or reproducing: 
processes such as comparing and 

contrasting concepts, sorting content 
knowledge into meaningful contexts, 

describing or explain issues and problems. 

 

Depth of Knowledge:  
Level 3 

Short-Term Strategic Thinking 
 

This level includes short-term use of 

thinking processes, such as analysis and 
evaluation, solving real-world problems 

with predictable outcomes. 

 

Depth of Knowledge:  
Level 4 

Extended Strategic Thinking 
 

Extended use of thinking processes such 
as synthesis, reflection, assessment and 

adjustment of plans over time. 
 

 

Key words that often denote this particular 
level include: list, identify. Locate and define 

Mental processes that often denote this 
particular level include: summarizing, 

estimating, organizing, classifying, and 
inferring properly from proper premises. 

Mental processes that often denote this 
particular level include: analyzing, 

explaining and supporting decision, 
plans and assertions with evidence, 

evaluating ƻƴŜΩǎ ƻǿƴ ǘƘƛƴƪƛƴƎΣ 
generalizing and specifying as a 

strategic rule, becoming more creative 
in strategic thinking across more 

conceptual domains and domains of 
knowledge, skill and experience. 

Strategic thinking processes that 
include: synthesizing, reflecting, 
conducting, being flexible, and 

managing and re-creating strategic 
thinking across multiple conceptual 
domains and domains of knowledge, 

skill and experience. 

Emergent Progressing Proficient to Advanced 

1.1 
Ability to conduct child welfare practice 
in a manner consistent with Federal 
and State Legislation and Oregon child 
welfare values and philosophy.  

Á Can identify, recall and list the 
elements of or the maxims associated 
with critical thinking (1.1 A). 

Á Call locate DHS Core Values 
definitions and recognize their 
relevance for working in the field of 
child welfare (1.1 B). 

 
Á Can recall elements of the history of 

child welfare practice. (1.1 C). 

Á Can begin to apply some of the 
elements of critical thinking to basic 
decision points, decision processes, 
planning processes and criteria 
when applied to real world 
situations (1.1 A). 

Á Can interpret the meaning of core 
values for professional behavior and 
boundaries on the job (1.1 B). 

Á  Can recall and explain how the 
history of child welfare influences 
current practice (1.1 C). 

Á Can reflect on the use of critical thinking elements in multiple contexts as 
the demonstrated ability to seek deeper clarity, precision, accuracy, 
relevance, depth, breadth, logical consistency, and fair-mindedness in the 
process of designing, evaluating and adjusting plans and decisions across 
multiple contexts and problem solving situations (1.1 A). 

Á Can fully integrate into case practice, (interviews, presentations, planning, 
decision making, etc.) an understanding of the rights and interests of 
parent, children and tribes when relevant to the real-world situation (1.1 
E.) 

Á Can strategically reflect upon and routinely apply communication skills 
and family engagement principles, practices and techniques across all 
child welfare contexts, including initial contacts, interviewing, 
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Á Can locate the federal and state 
statutes and rules associated with 
child welfare casework (1.1 D). 

Á Can remember and describe what are 
the rights and interests of child 
welfare clients, children involved in 
the child welfare system and tribes 
when relevant to these entities (1.1 
E). 

Á Can locate, cite or recall the 
definitions for Reasonable and Active 
Efforts (1.1 F). 

Á Can recognize and restate the specific 
communication skills or family 
engagement strategies and 
techniques used in the process of 
supporting and building upon the 
strengths within a family (1.1 G). 

Á Can locate and describe the legal and 
operational definitions of child abuse 
and neglect found in Statute and Rule 
(1.1 H). 

Á Can explain why adherence to 
federal and state law associated 
with child welfare is crucial to the 
practice of child welfare (1.1 D). 

Á Can explain the importance of 
addressing and including in child 
welfare decision making the rights 
and interests of parent, children and 
tribes when relevant to the real-
world situation (1.1 E). 

Á Can understand the importance of 
and begin to apply the concepts of 
reasonable and active efforts to 
relevant real world situations (1.1 
F). 

Á Can demonstrate some learned 
engagement techniques in child 
welfare contexts (1.1 G).  

Á Can demonstrate an understanding 
of child abuse and neglect Statutes 
and Rule in oral and written 
communication regarding relevant 
case situations (1.1 H). 

collaborative case decision making, conflict resolution, family meetings, 
court presentations, and coaching and mentoring others (1.1 G). 
 

1.2 
Ability to identify children who have 
been abused as defined in 419B.005. 

Á Can identify and define the statutory 
requirements and practice elements 
of the federal laws and standards, and 
the state laws that implement these 
(1.2 C). 

Á Can locate and make lists of relevant 
community and contracted services 
use to assist in the determination of 
maltreatment that include medical, 
mental health, alcohol and other drug 
specialists, domestic violence experts 
and multi-disciplinary teams (1.2 H). 

Á Understands the guidelines for 
collecting sufficient information and 
can begin to apply the information 
to decisions involving assignment of 
assessments (1.2 A)..  

Á Can apply the legal and operational 
definitions for child abuse as 
defined by Statute and Rule in 
limited contexts due to limited 
experiences on the job (1.2 B). 

D. Can make connections between the 
physical, emotional and behavioral 

Á Can analyze a broad range of information to assess known precipitators 

and predictors of child abuse and neglect in order to predict and evaluate 

the relevant circumstances surrounding the abuse or neglect(1.2 E).. 

Á Can synthesize a broad range of information gathered through 

observations, interviews, observations of others, other information 

gathered, additional training and research in order to accurately predict 

and assess the presence of child maltreatment from clusters of parental 

behaviors and emotions involving mental illness, family violence and 

substance abuse (1.2 F)..  

Á Can analyze a broad range of conditions, behaviors and circumstances 

with a family to evaluate the contribution and impact parental 
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Á Can define present danger and 
impending danger (1.2 J). 

indicators of abused children as 
defined in Statute and in situ field 
experiences through observations, 
interviews, observations of others, 
other information gathered and 
additional training and research (1.2 
D). 

Á Can organize the relevant services 
including medical, mental health, 
alcohol and other drug specialists, 
domestic violence experts and 
multi-disciplinary teams to assist in 
the determining of maltreatment 
with a given family situation (1.2 H). 

Á Can describe and explain the 
differences between present 
danger and impending danger (1.2 
J). 

developmental disabilities may have on parent functioning  and the ability 

to specifically protect children from abuse and forms of perennial and 

chronic neglect (1.2 G). 

Á Can reflect on information gathered through observations, interviews, 

observations of others, other information gathered, additional training 

and research to strategically select from  a broad array of communication 

skills, family engagement principles, and assessment techniques in order 

to  inform observation, interviews, and assessment of children, youth and 

families to determine their safety and well-being. And this reflective 

ability can be applied through and across multiple domains of knowledge, 

skill and experience (1.2 I). 

Á Can gather a broad range of information using systematic assessment 

domains and criteria along with an array   of communication skills, family 

engagement principles, and assessment techniques in order to evaluate 

how threats are occurring either as present danger or impending danger 

and then to use this analysis to judge the next most fitting  action steps.  

Á Can apply definitions to determine the type of child maltreatment and 

apply criteria to evaluate the necessity or legitimacy of involving the 

dependency court (1.2 K). 

1.3 
Ability to use trauma informed and 
culturally respectful practices. 

Á Can define what a trauma informed 

approach is from training materials 

(1.3 A). 

Á Able to identify a variety of culturally 

motivated parenting practices that 

have been shown, in the child 

maltreatment literature, to have been 

mistaken for maltreatment (1.3 G). 

Á Can recall from training content and 

explain the juvenile dependency court 

system to families and can identify 

Á Can explain and summarize the 

importance of cultivating curiosity 

about family and cultural 

backgrounds in all information 

gathering processes related to 

assuring child safety, the 

permanency and developmental 

well-being needs of children (1.3 C). 

Á Can explain and summarize the 

importance of cultivating curiosity 

about backgrounds that may be 

uniquely significant to a child or 

Á Can assess for histories of trauma through information gathering and 

evaluate the need for trauma related intervention services in order to 

adjust planning over time to meet the specific needs of birth families, 

relatives, kin foster/adoptive families and, when applicable, tribal 

members who have experienced trauma that effects case plan compliancy 

and progress around the core constructs of child safety, permanency and 

well-being for children involved in the child welfare system (1.3 A). 

Á Can use a trauma informed approach after assessing for histories of 

trauma through information gathering to engage and involve birth 

families, relatives, kin foster/adoptive families, and when applicable the 

tribe, for assuring safety, permanence and well-being for children 1.3 B). 
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and explain related court processes 

(1.3 L). 

 

adult family member—namely 

backgrounds including beliefs, 

cultural practices, and questions of 

identity, ethnicity, race, religion, 

education, sexual orientation or 

economic status (1.3 D). 

Á Can compare and adapt trauma 

related training concepts to the 

variety of experiences individuals 

and families may have vis-à-vis 

episodes of trauma (1.3 K). 

 

Á Can evaluate one’s own thinking around personal negative bias by 

questioning inferences from assumptions, realizing that it is virtually 

impossible to account for all relevant data and that our points of view, in 

principle, can always be open and subject to revision on the basis of new 

information 

o Can compare, evaluate and critique theories, studies and the 

reliability measures of institutional and implicit bias. 

o Can compare, evaluate and critique theories and studies that 

discuss the correlations between measurable implicit racism 

and disproportionality or the overrepresentation of minority 

group children in the child welfare system (1.3 E). 

Á Can adjust learned communication skills and stylistic preferences to meet 

the needs and stylistic preferences and presentations of children and 

families involved in the child welfare system in order to fulfill the 

professional goals of assuring child safety, permanency for children and 

addressing their developmental well-being needs (1.3 F). 

Á Can evaluate one’s own thinking around personal negative bias by 

questioning inferences from assumptions, realizing that it is virtually 

impossible to account for all relevant data and that our points of view, in 

principle, can always be open and subject to revision on the basis of new 

information  

a. Can compare and critique studies that assess and reassess the 

predictive validity of implicit association testing used to 

predict individual discriminatory behaviors (1.3 H). 

Á Can adjust learned communication skills and stylistic preferences to 

establish and build rapport with individuals and families from cultural and 

religious backgrounds differing from the caseworker’s in order to fulfill 

the professional goals of family engagement along with assuring child 
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safety, permanency for children and addressing their developmental well-

being needs (1.3 I). 

Á Can reflect on others need to express identity in a variety of ways—

culturally, religiously, ethically, through education and social status—and 

be able to adjust communication and other stylistic preferences for the 

sake of building a working relationship in order to meet the professional 

goal of partnership along with assuring child safety, permanency and the 

developmental well-being needs of children (1.3 J). 

1.4 
Ability to work collaboratively with 
community-based partners and tribes 
to       achieve safety, permanency and 
well-being for all children and families 

Á Can identify and discuss through 

supervisory education and coaching  

varieties of conflict management and 

problem solving styles that define the 

relative benefits and limitations of 

Collaboration, Competition, 

Compromising, Accommodating and 

Avoiding (Thomas-Kilmann Conflict 

Mode Instrument, 2007) (1.4 B). 

Á Can locate, define and explain the 

core criteria delineated under Karly’s 

Law.  Can apply the multidisciplinary 

protocols that define a collaborative 

child maltreatment investigation (1.4 

L).  

Á Can apply the engagement skills of 

partnering, advocating, planning, 

collaborating, resolving conflict to 

working with tribes, community 

agencies and service providers to 

meet the professional goal of 

coordinated services to assure child 

safety, permanency and the 

developmental well-being needs of 

children (1.4 M). 

Á Can describe and apply the 

engagement skills of partnering, 

advocating, planning, collaborating, 

resolving conflict in behalf of 

families and children needing 

helping in obtaining services from 

community partners (1.4 N). 

Á Can describe and apply both the 

monitoring criteria for safety 

service providers and understands 

and can apply general and specific 

assessment questions designed 

Á Can reflect on the ethical and strategic need to apply the engagement 

skills of partnering, advocating, planning, collaborating, resolving conflict 

and others across multiple communities involved in assuring child safety, 

permanency for children and addressing their developmental well-being 

needs (1.4 A). 

Á Can manage and extend engagement skills sets of partnering, advocating, 

planning, collaborating, coordinating and resolving conflict across 

multiple community domains including law enforcement, medical 

professionals, tribes and other relevant professionals in order to follow 

multidisciplinary protocols and responses to child maltreatment (1.4 E). 

Á Can manage and extend engagement skills sets of partnering, advocating, 

planning, collaborating, coordinating and resolving conflict across 

multiple community domains including law enforcement, medical 

professionals, tribes, CASA’s, Guardian Ad Litems and other relevant 

professionals in order to meet the best interest needs children involved 

in the court system (1.4 F).  

Á Can manage and extend engagement skill sets of partnering, advocating, 

networking, coordinating and troubleshooting across multiple community 

and service domains, including extended family, tribal services and 

supports (when applicable) in order to adjust services and supports to 
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evaluate the effectiveness and 

continuing commitment levels of 

safety service providers to assure 

child safety within an operational 

plan (1.4 K). 

 

meet specific family needs associated with assuring child safety, 

permanency and well-being (1.4 G). 

Á Can manage and extend engagement skill sets of partnering, advocating, 

networking, coordinating and troubleshooting across multiple community 

and service domains, including extended family, tribal services and 

supports (when applicable) in order to adjust services and supports to 

meet specific family needs associated with assuring child safety, 

permanency and well-being (1.4 H). 

Á Can identify formal and informal supports for tribal affiliated families and 

extend engagement skill sets of partnering, advocating, networking, 

coordinating and troubleshooting across multiple community and service 

domains, including extended family, tribal services and supports (when 

applicable) in order to adjust services and supports to meet specific family 

needs associated with assuring child safety, permanency and well-being 

(1.4 I).   

Á Can reflect upon the importance of formal and informal services that 

address specific family needs and can extend engagement skill sets of 

partnering, advocating, networking, coordinating and troubleshooting 

across multiple community and service domains, including extended 

family, tribal services and supports (when applicable) in order to adjust 

services and supports to meet specific family needs associated with 

assuring child safety, permanency and well-being (1.4 J). 
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Skill Set 2—Fundamentals of 
Engaging Families 

Competencies 
 
 
 
 

 
 

 

Depth of Knowledge:  
Level 1 

Recall & Reproduction 
 

Basic tasks that require recall or 
reproduction of knowledge and/or skills. It 

may also involve use of Rules, procedures or 
criteria. 

 

Depth of Knowledge:  
Level 2 

Working in Skills & Concepts 
 

This includes engagement of some mental 
processing beyond recalling or reproducing: 

processes such as comparing and 
contrasting concepts, sorting content 
knowledge into meaningful contexts, 

describing or explain issues and problems. 

 

Depth of Knowledge:  
Level 3 

Short-Term Strategic Thinking 
 

This level includes short-term use of 

thinking processes, such as analysis and 
evaluation, solving real-world problems 

with predictable outcomes. 

 

Depth of Knowledge:  
Level 4 

Extended Strategic Thinking 
 

Extended use of thinking processes such 
as synthesis, reflection, assessment and 

adjustment of plans over time. 
 

 

Key words that often denote this particular 
level include: list, identify. Locate and 

define 

Mental processes that often denote this 
particular level include: summarizing, 

estimating, organizing, classifying, and 
inferring properly from proper premises. 

Mental processes that often denote this 
particular level include: analyzing, 

explaining and supporting decision, 
plans and assertions with evidence, 
ŜǾŀƭǳŀǘƛƴƎ ƻƴŜΩǎ ƻǿƴ ǘƘƛƴƪƛƴƎΣ 
generalizing and specifying as a 

strategic rule, becoming more creative 
in strategic thinking across more 

conceptual domains and domains of 
knowledge, skill and experience 

Strategic thinking processes that 
include: synthesizing, reflecting, 
conducting, being flexible, and 

managing and re-creating strategic 
thinking across multiple conceptual 
domains and domains of knowledge, 

skill and experience. 

Emergent Progressing Proficient 

2.1  
Ability to integrate statutory authority 
within casework practice to ensure 
children's safety. 

Á Can identify and explain family 
engagement strategies and other 
common rapport building and 
behavior de-escalating 
communication techniques from 
training and limited experience. 
(2.1C) 

Á Can compare and contrast the 

interrelationship between family 

engagement principles and child 

safety, recognizing both the primacy 

of decisions and actions that assure 

child safety and the utility of 

engagement for sufficient 

information gathering to advance 

the goal of safety decision making 

Á Can reflect on the ethical and strategic interrelationship between family 

engagement principles and child safety and integrate both the primacy of 

decisions and actions that assure child safety with the use of engagement 

practices and principles in order to advance the one overriding goal of 

assuring child safety through strategic safety decision making along with 

the actions and behaviors that preserve respect and human dignity (2.1A) 

Á Can reflect upon and evaluate one’s own thinking about uses of authority 

from training, observation, experience and coaching in order to adjust 

decision making toward least intrusive outcomes; and can practice this 
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while preserving respect and human 

dignity (2.1A). 

reflective and evaluative approach across multiple child welfare domains 

(2.1B). 

Á Through a synthesis of training content knowledge, observation, 

supervisory coaching and reflection upon one’s own thinking and 

experiences across multiple child welfare domains, can exercise the 

positional authority to assess and assure child safety while applying an 

array of tactical communication skills and family engagement strategies 

(2.1C).  

Á Can adjust learned communication skills and stylistic preferences to 

establish and build rapport with individuals and families from cultural and 

religious backgrounds differing from the caseworker’s in order to fulfill 

the primary and overriding goal of assuring child safety while integrating 

the actions and behaviors that preserve respect and human dignity 

throughout the life of the case (2.1D). 

Á Through a synthesis of training content knowledge, observation, 

supervisory coaching and reflection upon one’s own thinking and 

experiences across multiple child welfare domains, the caseworker can 

communicate the agency’s primary responsibility to ensure child safety 

and convey to parents and coach them around relevant case planning 

expectations through conduct that preserves respect and upholds human 

dignity (2.1E).    

2.2 
Ability to demonstrate a professional 
casework relationship to engage and 
empower families. 

Á Can recall and explain from training 

content and discussion the role of 

self-determination in the caseworker 

practice and goal focused 

relationship building (2.2A). 

Á Can recall and explain rapport 

building maxims such as active 

listening, use of tone and other non-

verbal behaviors that develop 

credibility, trust and confidence 

Á Can describe and make connections 

in limited contexts between 

navigating the professional casework 

relationship and the core values, 

professional boundaries and 

principles of partnership learned in 

the training context and reinforced in 

the supervisory coaching 

relationship (2.2B). 

Á Can analyze information gathered from observation, the observations of 

others, interviews and other information gathering methods regarding 

the family behaviors, conditions and circumstances in order to make 

accurate inferences about the family’s attitude toward child protection 

(2.2C).   

Á Can make predictions from observation, the observations of others, 

communication exchanges and other similar experiences that people 

involved in the child welfare system can be motivated to make changes 

for a variety of reasons and from a variety of experiences, one of which is 

genuine support and encouragement from a trusted professional (2.2G). 
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within the caseworker—client 

relationship (2.2D). 

Á Can recall and explain rapport 

building forensic interviewing 

strategies such as active listening, 

use of tone and other non-verbal 

behaviors that develop credibility, 

trust and confidence within the 

caseworker—child relationship 

(2.2E). 

Á Can recall and describe 

communication traps and structural 

barriers within the child welfare 

system that interfere with 

developing relationships with family 

members (2.2F). 

Á Can make the connection between 

the use of learned family 

engagement skill sets of partnering, 

advocating, planning, implementing 

and collaboration and the need to 

provide motivation and monitor 

regarding case planning expectations 

and goals in order to build on the 

overriding goal of assuring child 

safety (2.2M). 

Á Can explain and effectively apply 

family engagement skills sets across 

more and more child welfare 

domains with coaching, practice and 

feedback (2.2N). 

 

Á Through a synthesis of training content knowledge, observation, 

supervisory coaching and reflection upon one’s own thinking and 

experiences across multiple child welfare domains, the caseworker can 

draw conclusions about effective versus ineffective communication 

practices.  Strategies, in the literature and through learned experience, 

believed to be effective include observing, exploring, interpretive 

listening, interpretation of verbal and non-verbal behavior, awareness of 

verbal, tonal and non-verbal presentation to others (2.2H). 

Á Through a synthesis of training content knowledge, observation, 

supervisory coaching and reflection upon one’s own thinking and 

experiences across multiple child welfare domains, the caseworker can 

re-create effective versus ineffective communication practices, including 

observing, exploring, interpretive listening, interpretation of verbal and 

non-verbal behavior, and an awareness of verbal, tonal and non-verbal 

presentation to others (2.2I).    

Á Through a synthesis of training content knowledge, field observation, 

supervisory coaching and reflection upon one’s own thinking and field 

experiences across multiple child welfare domains, the caseworker can 

draw conclusions about the effectiveness of clear and honest 

explanations of case planning steps and processes;  as well, the 

caseworker who has learned from experience that seeking exceptions is 

an effective approach within families with histories dominated by 

disappointment and discouragement will re-create strength focused 

practices across multiple child welfare domains (2.2J). 

Á Through a synthesis of training content knowledge, field observations, 

supervisory coaching, and reflection upon one’s own thinking with 

respect to what has been effective in the past, the caseworker can extend 

engagement skill sets of partnering, advocating, exploring and 

interpretive listening to families and family members to help identify 

internal capabilities and external supports in the overriding effort to 

assure child safety (2.2K). 
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Á Through synthesis of training content knowledge, field observations, 

supervisory coaching, and reflection upon one’s own thinking with 

respect to what has been effective in the past, the caseworker can extend 

engagement skill sets of partnering, advocating, exploring and 

interpretive listening to families and family members in order to gather 

sufficient information specific to a family’s internal capabilities and 

external supports that can build on the overriding goal of assuring child 

safety (2.2L). 

2.3  
Ability to engage and communicate 
with families within their own cultural 
context. 

 Á Can sort content knowledge (when 

and how to access interpretation 

services) into meaningful contexts 

(to resolve communication 

difficulties between the caseworker 

and the family in order to reach 

professional goals) (2.3B). 

Á Can evaluate one’s own thinking around personal negative bias by 

questioning inferences from assumptions, realizing that it is virtually 

impossible to account for all relevant data and that our points of view, in 

principle, can always be open and subject to revision on the basis of new 

information and experience in using tactical communication techniques 

and family engagement skills sets (2.3A). 

Á Can reflect on others need to express identity in a variety of ways and be 

able to adjust communication and other stylistic preferences for the sake 

of building rapport and a working relationship with individuals and 

families from cultural and religious backgrounds differing from the 

caseworker’s in order to fulfill the professional goals of partnership and 

child safety (2.3C-E).  

2.4  
Ability to conduct individual and family 
meetings, interviews, and assessments 

Á Can recall and explain foundational 

tactical communication skills learned 

in the training context that 

effectively engage families:  

reflection, clarification, 

summarization, open questions, 

closed questions, positive 

confrontation, information giving, 

and others (2.4A). 

Á Can recall and identify ethical 

questions discussed in the training 

Á Can recall and explain the best 

practice order of interviews in a child 

maltreatment investigation and can 

apply assessment techniques and 

domains in order to elicit different 

types of information necessary for 

case planning (2.4B). 

Á Can sort content knowledge 

(interview purposes and interview 

techniques) into meaningful contexts 

(communicating purpose and 

Á Can reflect on the ethical and strategic need to apply the engagement skill 

sets of partnering, advocating, planning, collaborating, resolving conflict 

and other communication strategies across multiple child welfare 

situations in order to increase communication accuracy and meet the 

overriding goal of assuring child safety (2.4E).  

Á Can be flexible and strategic in the selection of interview approaches to 

elicit information relevant to key professional goals, some of the relevant 

information coming in the form of feelings, concerns and opinions (2.4F). 

Á Can reflect upon and evaluate one’s own thinking about uses of 

partnership and apply participatory information gathering and sharing as 

a strategic tool across multiple child welfare situations (2.4H).  
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context concerning professional 

boundaries and self-disclosure 

(2.4D). 

Á Can identify tactical communication 

rubrics and skills that reduce hostility 

and generate cooperation (2.4G). 

Á Can identify the purpose of and 

explain the methods set forth in 

forensic interviewing as an approach 

that maximizes the admissibility and 

credibility of the information 

gathered (2.4L). 

Á Can recall foundational 

developmental milestones and 

characteristics for children and youth 

learned in the training context and 

explain the impact this knowledge 

has on questions and framing in the 

forensic interviewing process (2.4N). 

strategy to families in way that can 

be understood and accepted as part 

of the work of child welfare) to 

assure safety, permanency and well-

being of the children involved (2.4C). 

Á Through a synthesis of training content knowledge, field observations, 

supervisory coaching, and reflection upon one’s own thinking with 

respect to what has been effective in the past, the caseworker can be 

flexible and strategic in the selection of interview questions to guide an 

individualized interview process and can make adjustments to an 

interview process by resorting to the practice of selecting from and 

applying to the situation any of the relevant critical thinking maxims of 

clarity, accuracy, precision, relevance, significance, broad mindedness, 

logical consistency and fair-mindedness (2.4 I-J). 

Á Can analyze information gathered through an interview process and can 

tactically apply communication skills to the situation, e.g., select the 

summarization technique reaffirm conclusion and decisions made during 

the interview and focus the interviewee on the next steps in the process  

(2.4K). 

Á Can reflect on others’ need to express identity in a variety of ways and can 

adjust communication methods during the interview process for the sake 

of building rapport and a working relationship with individuals and 

families from cultural and religious backgrounds differing from the 

caseworker’s (2.4M). 
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Skill Set 3—The Legal Aspects 
of Child Protection 

Competencies 
 
 
 
 

 
 

 

Depth of Knowledge:  
Level 1 

Recall & Reproduction 
 

Basic tasks that require recall or 
reproduction of knowledge and/or skills. It 

may also involve use of Rules, procedures or 
criteria. 

 

Depth of Knowledge:  
Level 2 

Working in Skills & Concepts 
 

This includes engagement of some mental 
processing beyond recalling or reproducing: 

processes such as comparing and 
contrasting concepts, sorting content 
knowledge into meaningful contexts, 

describing or explain issues and problems. 

 

Depth of Knowledge:  
Level 3 

Short-Term Strategic Thinking 
 

This level includes short-term use of 

thinking processes, such as analysis and 
evaluation, solving real-world problems 

with predictable outcomes. 

 

Depth of Knowledge:  
Level 4 

Extended Strategic Thinking 
 

Extended use of thinking processes such 
as synthesis, reflection, assessment and 

adjustment of plans over time. 
 

 

Key words that often denote this particular 
level include: list, identify. Locate and 

define 

Mental processes that often denote this 
particular level include: summarizing, 

estimating, organizing, classifying, and 
inferring properly from proper premises. 

Mental processes that often denote this 
particular level include: analyzing, 

explaining and supporting decision, 
plans and assertions with evidence, 
ŜǾŀƭǳŀǘƛƴƎ ƻƴŜΩǎ ƻǿƴ ǘƘƛƴƪƛƴƎΣ 
generalizing and specifying as a 

strategic rule, becoming more creative 
in strategic thinking across more 

conceptual domains and domains of 
knowledge, skill and experience 

Strategic thinking processes that 
include: synthesizing, reflecting, 
conducting, being flexible, and 

managing and re-creating strategic 
thinking across multiple conceptual 
domains and domains of knowledge, 

skill and experience. 

Emergent Progressing Proficient to Advanced 

3.1 
Ability to access the dependency court 
to protect children from maltreatment 
and to assure permanency within legally 
established time frames. 

Á Can locate and explain the rights and 

protections afforded to families, 

children and tribes by the court and 

can state the consequences 

abrogating these rights (3.1A). 

Á Can locate Oregon statute and 

regulations governing the definitions 

of various forms of maltreatment 

(3.1B). 

Á Can make connections between 

criteria for a type of court action to 

file in a case and how to access 

attorneys in making this decision 

(3.1E). 

Á Can compare and contrast the 

provisions of Reasonable and Active 

Efforts and infer proper respective 

applications from context cues 

provided through coaching (3.1G). 

Á Through a synthesis of training content knowledge, field experience and 

supervisory coaching across multiple child welfare court experiences, the 

caseworker can draw accurate conclusions regarding the influence that 

thorough, accurate and balanced documentation about the family can 

have on both caseworker recommendations and court recommendations 

(3.1F).    
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Á Can recall from content learned in 

the training context the roles and 

responsibilities of parties, 

stakeholders and the dependency 

court in a child welfare involved 

court process (3.1C). 

Á Can use materials learned in the 

training context to identify and 

explain purpose and processes of 

different types of dependency court 

hearings, findings, and the 

associated casework responsibilities 

(3.1D). 

Á  Can describe and explain the legal 

process involved in changing a 

permanency plan (3.1H).   

Á Can locate the statute language on 

aggravated circumstances that 

represent exceptions to reasonable 

efforts to prevent removal or achieve 

reunification (3.1I). 

 

 

3.2 
Ability to gather, prepare, and 
document case information for court. 

Á Can recall and locate content 

knowledge learned in training 

defining the circumstances under 

which a permanent plan of Another 

Permanent Planned Living 

Arrangement can be considered 

(3.2A). 

Á Can recall and locate content 

knowledge learned in training 

delimiting when and under what 

Á Can define and apply the search and 

locate responsibilities associated 

with father types: absent legal or 

biological parents and putative 

fathers for proper documentation 

and court actions (3.2C).   

Á Can recall and explain how case 

documentation is used in legal 

proceedings and the importance of 

Á Through a synthesis of training content knowledge, field experience and 

supervisory coaching across multiple child welfare court experiences, the 

caseworker can accurately interpret and apply court orders while 

appraising the implications of undue delay (3.2I).  
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circumstances the varying rules of 

evidence can be applied in 

dependency cases (3.2B). 

Á Can restate and follow supervisory 

direction and coaching on the types 

of evidence that must be gathered, 

documented and maintained in the 

case record to support court 

proceedings (3.2D). 

Á Can reproduce a learned 

methodology for preparation of case 

documentation for filing and 

presentation to the court (3.2F). 

Á Can identify the distinctions between 

and explain the functions of lay, 

qualified and expert witnesses (3.2I).  

case review and documentation 

throughout the life of a case (3.2E). 

Á Can define and apply the roles and 

responsibilities regarding discovery 

and disclosure (3.2G). 

Á Can explain content learned in 

training (regarding risks associated 

with submitting falsified 

documentation to the court and CRB, 

or failing to submit relevant 

information) and connect this to 

consequences and proper responses 

should this occur (3.2H). 

3.3  

Ability to testify in court and at 
Citizen’s Review Board hearings 

 Á Can compare and contrast court 

contexts and make sound 

observations regarding the 

similarities and differences between 

dependency court, criminal court, 

domestic relations, probate and 

juvenile delinquency court (3.3C).  

Á Through a synthesis of training simulation, field experience, shadowing 

skilled caseworkers and supervisory coaching across multiple court and 

CRB experiences, the caseworker can recreate the benefits and behaviors 

of a calm and confident demeanor, present a professional presence and 

use language appropriate to court decorum and public speaking (3.3A). 

Á Through a synthesis of training simulation, instruction on testifying and 

cross examination, and supervisory coaching across multiple court 

experiences, the caseworker can apply strategies for presenting concise 

descriptions and facts to avoid presenting extraneous information, or 

more detail than is warranted (3.3B).  

Á Through a synthesis of training simulation, instruction on testifying, direct 

questioning, cross examination, and supervisory coaching across multiple 

court experiences, the caseworker can apply strategies for effectively 

responding (3.3C). 
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Á Through a synthesis of training simulation, instruction on testifying, the 

organization of relevant information, and supervisory coaching across 

multiple court experiences, the caseworker can present well in court and 

bolster professional credibility (3.3D). 

Skill Set 4— Fundamentals of 
Assessment to Ensure Child 

Safety 
Competencies 

 
 
 
 

 
 

 

Depth of Knowledge:  
Level 1 

Recall & Reproduction 
 

Basic tasks that require recall or 
reproduction of knowledge and/or skills. It 

may also involve use of Rules, procedures or 
criteria. 

 

Depth of Knowledge:  
Level 2 

Working in Skills & Concepts 
 

This includes engagement of some mental 
processing beyond recalling or reproducing: 

processes such as comparing and 
contrasting concepts, sorting content 
knowledge into meaningful contexts, 

describing or explain issues and problems. 

 

Depth of Knowledge:  
Level 3 

Short-Term Strategic Thinking 
 

This level includes short-term use of 

thinking processes, such as analysis and 
evaluation, solving real-world problems 

with predictable outcomes. 

 

Depth of Knowledge:  
Level 4 

Extended Strategic Thinking 
 

Extended use of thinking processes such 
as synthesis, reflection, assessment and 

adjustment of plans over time. 
 

 

Key words that often denote this particular 
level include: list, identify. Locate and 

define 

Mental processes that often denote this 
particular level include: summarizing, 

estimating, organizing, classifying, and 
inferring properly from proper premises. 

Mental processes that often denote this 
particular level include: analyzing, 

explaining and supporting decision, 
plans and assertions with evidence, 
ŜǾŀƭǳŀǘƛƴƎ ƻƴŜΩǎ ƻǿƴ ǘƘƛƴƪƛƴƎΣ 
generalizing and specifying as a 

strategic rule, becoming more creative 
in strategic thinking across more 

conceptual domains and domains of 
knowledge, skill and experience 

Strategic thinking processes that 
include: synthesizing, reflecting, 
conducting, being flexible, and 

managing and re-creating strategic 
thinking across multiple conceptual 
domains and domains of knowledge, 

skill and experience. 

Emergent Progressing Proficient to Advanced 

4.1 
Ability to conduct comprehensive family 
assessments for purpose of case 
planning. 

Á Can restate and describe the 

purpose, goals and objectives of a 

child maltreatment assessment 

(4.1B). 

Á Can identify and locate community 

supports and safety service supports 

Á Can make connections between 

criteria for gathering clear, accurate, 

precise and relevant information at 

the screening level and implications 

of such initial information gathering 

assessment approach (4.1C).  

Á Through a synthesis of training simulation, field experience, shadowing 

skilled caseworkers and supervisory coaching across multiple experiences 

of initial contact, the caseworker can generalize the benefits of the 

application of proven tactical communication and engagement skills at 

initial contact and over the duration of the assessment versus the cost of 
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in local area; and can use criteria and 

procedures for vetting informal and 

familial supports (4.1H).    

Á Can locate and describe training and 

procedural materials on the four 

states of the Protective Capacity 

Assessment (4.1O).  

Á Can locate and describe training and 

assessment materials used for the 

evaluation and documentation of the 

different domains of parental 

protective capacities (4.1P). 

Á Can locate and describe training and 

assessment materials used for the 

evaluation and documentation of 

diminished parental protective 

capacities (4.1Q). 

Á Can restate discussion from training 

and locate pamphlet materials that 

identifies and describes parental and 

child welfare expectations 

throughout the assessment process 

(4.1R). 

G. Can make the connection between 

training content that discusses 

criteria for least intrusive planning 

and the need for credible support 

systems that assure child safety and 

least intrusive planning (4.1G). 

Á Can sort content knowledge learned 

in training (regarding the role of 

protective capacities and safety 

services in addressing child safety) 

into meaningful real-world contexts 

(4.1L). 

Á Can, from training discussions, 

compare and contrast an array of 

tactical communication techniques 

and interview strategies that are 

shown to be effective across 

disciplines in obtaining thorough and 

accurate assessment information 

(4.1M). 

 

 

not applying them or not refining them for use during initial case contacts 

(4.1A).  

Á Can reflect upon one’s own thinking and experience to make predictions 

from observation, the observations of others, communication exchanges 

with clients, from supervisory coaching and other similar experiences that 

people involved in the child welfare system can be better motivated to 

cooperate and even collaborate through the application of strategic 

engagement skills that feature partnership, respect and upholding human 

dignity rather than practicing without a strategic engagement approach 

(4.1D). 

Á Through a synthesis of training simulation in which parent’s constitutional 

rights are discussed, field experience, shadowing skilled caseworkers and  

through supervisory coaching, the caseworker can re-create in multiple 

child welfare contacts the benefits of openly addressing parent’s rights 

versus avoiding or concealing this information (4.1E). 

Á Through a synthesis of training content knowledge, field observation, 

supervisory coaching and reflection upon one’s own thinking and field 

experiences across multiple child welfare domains, the caseworker can 

draw conclusions about the effectiveness of clear and honest 

explanations of the assessment process in order to reduce resistance and 

engage family members during interviews (4.1F). 

Á Can analyze a broad range of information to assess known precipitators 

and predictors of child abuse and neglect, to assess family needs and to 

seek exceptions to maltreating or neglectful behavior to build upon as 

protective capabilities in order to assure child safety (4.1I). 

Á Can analyze a broad range of information to assess known precipitators 

and predictors of child abuse and neglect, to assess family needs, to seek 

exceptions to maltreating or neglectful behavior in order to build upon 

protective capabilities and, when possible, seek service interventions that 

align with the family’s cultural preferences and perspectives while 

upholding the overriding goal of assuring child safety (4.1J). 
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Á Can reflect on the ethical and strategic need to apply the engagement 

skills of partnering, advocating, planning, collaborating, resolving conflict 

and others strategies across multiple assessment experiences in order to 

increase the depth, accuracy and relevance of assessments conducted in 

order to assure child safety (4.1K). 

Á Can analyze assessment information from various sources, reflect on any 

potential flaws reasoning, re-evaluate and adjust decision making in order 

to draw accurate conclusions for further action (4.1N). 

Á Through a synthesis of training content knowledge, field observation, 

supervisory coaching and reflection upon one’s own thinking and field 

experiences across multiple case planning discussions, the caseworker 

can make accurate appraisals of a parent’s willingness to pursue case 

planning goals and meet expectations (4.1R). 

4.2 
Ability to determine whether present or 
impending danger exists through 
comprehensive assessment 

Á Can list a wide array of required and 

informal sources to be interviewed 

during a comprehensive CPS 

assessment in order to understand 

how a safety threat is occurring 

(4.2B). 

Á Can cite and define the safety 

threshold criteria used to 

demonstrate whether an impending 

danger safety threat is operating in 

the behaviors, conditions and 

circumstances of the family (4.2C). 

Á Can locate, recall and describe the 

elements, characteristics and 

adjectives used to identify the 

presence of a present danger safety 

threat (4.2D). 

Á Can compare Rule that delimits legal 

notification interviewing 

requirements during an assessment 

to sound rationales for interviewing 

a prior to parental notification and 

interviewing a child following 

parental notification (4.2F). 

Á Can compare best practice order of 

interviewing as discussed in the 

training context to case examples or 

case nuances that pose challenges to 

and instances of following the best 

practice order (4.2G). 

Á Can apply the critical thinking 

maxims of clarity, accuracy, and 

precision (or specificity) in order to 

determine the relevance of 

information gathered from multiple 

Á Can identify, locate and restate the information that answers the 

questions represented by the six domains in order to conduct interviews, 

analyze information gathered and cite evidence in support of safety 

decision making (4.2A). 
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Á Can cite the requirements in Rule 

and best practices discussed in the 

training context for involving law 

enforcement and defining roles 

during a CPS assessment (4.2E). 

Á Can recall and describe the contact 

requirements as discussed in the 

training context and delimited in 

Rule related to conducting a 

comprehensive CPS assessment 

(4.2I). 

sources during a CPS assessment in 

order to classify how the safety 

threats are occurring within family 

constellations of behavior, 

conditions and circumstances (4.2H). 

Á Can recall and explain the six 

domains from training discussions 

and locate their procedural 

descriptions and has a progressing 

comprehension of how to structure 

questions to elicit information from 

each domain.  Progressing 

comprehension is fostered and 

advanced by supervisory coaching 

that offers case examples, allowing 

the caseworker to transfer 

conceptual knowledge to real-world 

situations (4.2J-O). 

4.3  

Ability to develop, implement, and 
monitor safety plans to protect children 
from present or impending danger. 

Á Can define the time frame the safety 

plan (4.3D). 

 

Á Can compare and contrast often 

competing goals, values and 

concepts within a child welfare 

organization (e.g., parental family 

engagement, or family preservations 

services with child safety) and can 

properly draw the conclusion that 

assuring child safety from abuse and 

neglect and from its devastating 

impacts on child development is and 

must be the overriding goal and 

value of a child protection 

organization (4.3A). 

Á Can manage and extend engagement skill sets of partnering, advocating, 

networking, coordinating and troubleshooting across multiple community 

and safety service planning domains in order to involve family members 

and safety service providers in safety planning activities (4.3F). 

Á  Through a synthesis of training content knowledge, field observation, 

field experience and supervisory coaching the caseworker can analyze 

child safety across multiple family situations to determine when out-of-

home placement is the most fitting action to assure child safety (4.3G).   

Á Through synthesis of training content knowledge, field observation, field 

experience and  supervisory coaching across multiple placement decisions 

the caseworker can draw conclusions about the effectiveness of using 

relatives and tribal resource (where applicable) when considering out of 

home placements (4.3H). 
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Á Can locate and apply general and 

specific questions from the Safety 

Service Provider Assessment sheet 

reflected in Rule I-AB.7 and provided 

in the training context to assess the 

willingness and level of cooperation 

to be expected from a safety service 

provider who plays a role in 

controlling for impending danger 

safety threats (4.3B-C). 

Á Can understand the importance of 

and begin to apply the concepts of 

reasonable and active efforts to 

relevant real world situations 

involving placement prevention 

(4.3E). 

Á Can analyze a broad range of information to assess known precipitators 

and predictors of child abuse and neglect, to assess family needs and to 

seek exceptions to maltreating or neglectful behavior to build upon as 

protective capabilities in order to assure the safety, permanency and well-

being needs of children (4.3I). 

4.4 
Ability to determine when a family has 
'moderate to high needs' as defined by 
OAR 413-015. 

Á Can locate in Procedure and define 

the conditions necessary for 

determining High to Moderate 

Needs and the required procedural 

and case management steps 

following determination (4.4A). 

Á Can compare and contrast two 

complex Safety Model constructs:  

Moderate to High Needs and 

Severity and analyze the similarities 

and differences between these two 

concepts in order to accurately 

classify safety and risk (4.4B).   

Á Through synthesis of training content knowledge as an in depth 

knowledge of the devastating impacts upon children of chronic neglect  , 

field observation, field experience,  and  supervisory coaching across 

multiple possible moderate to high needs scenarios, the caseworker can 

draw conclusions about a child’s real-world safety and well-being by 

carefully analyzing severity next to  the likelihood of negative impacts on 

the child’s physical, sexual, psychological, cognitive, or behavioral 

development (4.4C).  
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Skill Set 5— Fundamentals of 
Referral Procedures 

Competencies 
 
 
 
 

 
 

 

Depth of Knowledge:  
Level 1 

Recall & Reproduction 
 

Basic tasks that require recall or 
reproduction of knowledge and/or skills. It 

may also involve use of Rules, procedures or 
criteria. 

 

Depth of Knowledge:  
Level 2 

Working in Skills & Concepts 
 

This includes engagement of some mental 
processing beyond recalling or reproducing: 

processes such as comparing and 
contrasting concepts, sorting content 
knowledge into meaningful contexts, 

describing or explain issues and problems. 

 

Depth of Knowledge:  
Level 3 

Short-Term Strategic Thinking 
 

This level includes short-term use of 

thinking processes, such as analysis and 
evaluation, solving real-world problems 

with predictable outcomes. 

 

Depth of Knowledge:  
Level 4 

Extended Strategic Thinking 
 

Extended use of thinking processes such 
as synthesis, reflection, assessment and 

adjustment of plans over time. 
 

 

Key words that often denote this particular 
level include: list, identify. Locate and 

define 

Mental processes that often denote this 
particular level include: summarizing, 

estimating, organizing, classifying, and 
inferring properly from proper premises. 

Mental processes that often denote this 
particular level include: analyzing, 

explaining and supporting decision, 
plans and assertions with evidence, 
ŜǾŀƭǳŀǘƛƴƎ ƻƴŜΩǎ ƻǿƴ ǘƘƛƴƪƛƴƎΣ 
generalizing and specifying as a 

strategic rule, becoming more creative 
in strategic thinking across more 

conceptual domains and domains of 
knowledge, skill and experience 

Strategic thinking processes that 
include: synthesizing, reflecting, 
conducting, being flexible, and 

managing and re-creating strategic 
thinking across multiple conceptual 
domains and domains of knowledge, 

skill and experience. 

Emergent Progressing Proficient to Advanced 

5.1 
Ability to receive and document 

information from reporting parties. 

 

 Á Can identify and organize mandatory 

reporters into requirements, 

differences and non-mandatory and 

can locate the statute that supports 

this classification process (5.1A). 

Á Can summarize the rights and 

responsibilities of mandatory reports 

(5.1B). 

Á Can organize reporting party 

information in order to follow 

Á Through a synthesis of training content knowledge, field experience, 

supervisory coaching, and reflection upon one’s own thinking with 

respect to what has been effective in the past, the caseworker can extend 

engagement skill sets of exploring, clarifying, summarizing, interpretive 

listening and information giving to engage and establish the credibility of 

a reporting party in order to gather pertinent and accurate information 

regarding stated allegations (5.1C). 

Á Through a synthesis of training content knowledge, field experience and 

supervisory coaching across multiple screening calls, the caseworker can 

strategically select communication skills sets, viz, to communicate next 



 
Oregon Child Welfare Competency & Depth of Knowledge Matrix 

Page 25 of 75 
 

procedures for properly preparing 

and presenting information for 

screening and assessment staff 

applications (5.1E). 

Á Can demonstrate the application of 

procedural guidelines for asking 

relevant questions when screening 

different types of referrals (5.1G).  

steps to the reporter, in order to resolve calls in a manner that upholds a 

public trust of respect, clarity and openness (5.1D).  

Á Can be flexible and strategic in the selection of interview approaches of 

exploring, clarifying, summarizing, interpretive listening and information 

giving to encourage reporters to provide detailed and accurate 

information that illuminates child safety and family behaviors, conditions 

and circumstances (5.1F).   

Á Through a synthesis of training content knowledge, field experience and 

supervisory coaching across multiple screening calls, the caseworker can 

strategically select communication skills sets, viz, exploring, clarifying, 

summarizing, interpretive listening, information giving and asking for 

elaboration around the who, what, when, where, why, how question 

types in order to gather sufficient information from collateral contacts 

about prior child  maltreatment, the child’s current condition, the family’s 

situation and indicators of imminent risk (5.1H). 

5.2 
Ability to determine whether present or 
impending danger exists through 
comprehensive assessment 

Á Can locate and describe Rule that 

requires review of the electronic 

record prior to determining the 

agency response to a report of child 

maltreatment (5.2A). 

Á Can locate the requirements for 

determining whether a report of 

child maltreatment meets the 

statutory criteria for being child 

maltreatment (5.2B). 

Á Can locate and restate the response 

times for referrals that meet the 

criteria for being child maltreatment 

(5.2C). 
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Skill Set 6— Fundamentals of 
Case Planning and Family-

Centered Casework 
Competencies 

 
 
 
 

 
 

 

Depth of Knowledge:  
Level 1 

Recall & Reproduction 
 

Basic tasks that require recall or 
reproduction of knowledge and/or skills. It 

may also involve use of Rules, procedures or 
criteria. 

 

Depth of Knowledge:  
Level 2 

Working in Skills & Concepts 
 

This includes engagement of some mental 
processing beyond recalling or reproducing: 

processes such as comparing and 
contrasting concepts, sorting content 
knowledge into meaningful contexts, 

describing or explain issues and problems. 

 

Depth of Knowledge:  
Level 3 

Short-Term Strategic Thinking 
 

This level includes short-term use of 

thinking processes, such as analysis and 
evaluation, solving real-world problems 

with predictable outcomes. 

 

Depth of Knowledge:  
Level 4 

Extended Strategic Thinking 
 

Extended use of thinking processes such 
as synthesis, reflection, assessment and 

adjustment of plans over time. 
 

 

Key words that often denote this particular 
level include: list, identify. Locate and 

define 

Mental processes that often denote this 
particular level include: summarizing, 

estimating, organizing, classifying, and 
inferring properly from proper premises.. 

Mental processes that often denote this 
particular level include: analyzing, 

explaining and supporting decision, 
plans and assertions with evidence, 
ŜǾŀƭǳŀǘƛƴƎ ƻƴŜΩǎ ƻǿƴ ǘƘƛƴƪƛƴƎΣ 
generalizing and specifying as a 

strategic rule, becoming more creative 
in strategic thinking across more 

conceptual domains and domains of 
knowledge, skill and experience. 

Strategic thinking processes that 
include: synthesizing, reflecting, 
conducting, being flexible, and 

managing and re-creating strategic 
thinking across multiple conceptual 
domains and domains of knowledge, 

skill and experience. 

Emergent Progressing Proficient to Advanced 

6.1 
Ability to help families develop and 
implement case plans that address high 
priority needs, build on family 
strengths, and reduce recurrences of 
maltreatment. 

  Through a synthesis of content learned in training, field experience,  

supervisory coaching and feedback, feedback from skilled staff, practice 

developing case plans through a supported collaborative unit or branch ethos 

and reflection upon one’s own thinking and experiences around upholding 

human dignity and seeing the utility of collaborative case plan development 

across multiple child welfare domains and opportunities, the caseworker can 

manage, design and re-create case plans that involve  real-world practice 

domains all focused on  achieving child safety, family stability and child well-

being (or the mitigating of negative developmental impacts correlated with 

child abuse and forms of perennial neglect). This synthesis of mental 
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processes and practices involve the following outcomes and intentional 

actions (6.1): 

Á The belief in the utility of behavior specific, individualized case plans 

(6.1A) 

Á The wisdom and forethought of involving family members and tribes 

(when applicable) in the many phases of case plan development and 

re-adjustment (6.1B) 

Á The effort to prioritize planning for families in order to find creative 

pathways for achieving goals and meeting expectations (6.1C) 

Á The intent to develop case plans that are specific, measurable, 

achievable, realistic and timely (6.1D) 

Á The awareness to document information about each family member 

(6.1E) 

Á The courtesy to explain case plans as negotiated agreements—

designed to guide, monitor, and evaluate behavior changes and 

achievement of case objectives (6.1F) 

Á The self-imposed responsibility to clarify and reiterate that case 

objectives are derived from information gathering and investigation 

during the CPS assessment regarding verified safety threats to 

children (6.1G) 

Á The openness to listen to families that may need or request culturally 

specific services and service providers (6.1H) 

Á The obligation to clarify and reiterate that case plan documentation 

is used in the court processes (6.1I) 

Á The willingness and skill to explain in plain language that the case plan 

is meant to monitor outcomes and changed behavior, conditions and 

circumstances that derive from an investigation of what gave rise to 

the child abuse or neglect in question (6.1J)   

Á The recognition of the utility of regular case reviews to document 

changes and review the fittingness of current services (6.1K) 
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Á The practice of using family and youth in case plan development 

(6.1L) 

Á The awareness that effective case plans cannot be static; that they 

must address patterns of behavior, conditions and circumstances that 

have given rise to abuse and neglect in the family; and if they do not, 

then planning must be re-adjusted (6.1M) 

Á The team effort to advocate for services and providers in a family’s 

community (6.1N) 

Á The use of clarity, accuracy and jargon-free language as an 

engagement strategy in writing case plans (6.1O) 

Á The use of the tactical communication techniques-- exploring, 

clarifying, summarizing, interpretive listening, information giving, 

information sharing, positive confrontation and asking for 

elaboration—to  help develop the case plan (6.1P) 

Á The use of encouragement and motivational interviewing strategies-

reflective listening, exploring pros and cons, evocative questions, 

asking for elaboration, exploring exceptions, looking forward, 

looking back, confidence scaling and summary reflection—to help 

parents complete case plans (6.1Q) 

Á The use of family forum and family meeting strategies for involving 

parties in ongoing case review(6.1R)  

Á The use of criteria for assessing achieved objectives and the 

timeliness of case closure (6.1S) 

Á The intent and effort to link families to the all-important maintenance 

supports and services in the community that parents need to change 

behavior and circumstances, e.g. establishment of a sponsor and 

participation in a recovery community (6.1T) 

Á The felt obligation to involve family, extended family and tribes 

(where applicable) in the many phases of case planning and 

development (6.1U) 
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Á The insight to use case plans to monitor progress and discuss goals 

and mutual expectations (6.1V) 

Á Same (6.1W) 

Á The intent and responsibility to use case plans to monitor time lines 

to achieve permanency (6.1X) 

Á And the wisdom to us case plans as coaching and feedback tool 

achieve goals (6.1Y)  

6.2  
Ability to use permanency planning 
activities, including concurrent 
planning, to ensure placement stability 

Á Can locate and explain the purpose 
of concurrent planning as a 
requirement when a child is in 
substitute care (6.2A). 

Á Can define the utility of early 
permanency from a time lines 
perspective and can list the primary 
permanency plan options that must 
from which early selection must be 
made and documented (6.2B). 

Á Can restate the permanency plan 
options and caseworker activities 
when developing a current plan and 
can locate The Permanency Planning 
Guide as a tool to help caseworkers, 
family and potential permanent 
placement resources understand the 
differences between plans (6.2C). 

Á Can locate and restate ICWA federal 
law and guidelines that delimit 
placement priorities and 
permanency planning under the Act 
(6.2F). 

Á Can identify and explain permanency 
plan options when children cannot 
be returned home—options such as 
Adoption, Guardianship, Placement 

Á Can locate the timeframes for 
recommending when the concurrent 
plan should become the primary 
focus of casework activities, using 
tools such as the procedure manual 
and DHS form 9120 regarding ASFA 
requirements and time lines (6.2E). 

Á Through a synthesis of content learned in training, field experience,  

supervisory coaching and feedback, feedback from skilled staff, practice 

discussing permanency planning with family, extended family and tribes, 

across multiple child welfare related opportunities, the caseworker can 

use of the tactical communication techniques-- exploring, clarifying, 

summarizing, interpretive listening, information giving, information 

sharing, positive confrontation and asking for elaboration—to  help 

inform these discussions (6.2D). 

Á Through analysis of research and field experience related to the 

developmental impacts upon children in fragmented, unstable and 

unpredictable family situations, the caseworker can draw predictable 

outcome conclusions about the safety and well-being benefits of stable 

placement and family situations (6.2G). 

Á Through a synthesis of content learned in training, field experience,  

supervisory coaching and feedback, feedback from skilled staff, practice 

discussing distinctions between APPLA and Fit and willing relative, the 

caseworker confidently reflect on the viability of these plans vis-à-vis 

solving real world placement dilemmas (6.2I). 

Á Through a synthesis of content learned in training, field experience, 

supervisory coaching and feedback, feedback from skilled staff, and 

experience helping parents grapple with permanent planning when their 

children can return home, the caseworker can use of the tactical 

communication techniques-- exploring, clarifying, summarizing, 

interpretive listening, information giving, information sharing, positive 
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with a fit and willing relative, APPLA 
permanent foster care and APPLA 
permanent connections and support 
(6.2H).  

confrontation and asking for elaboration—to help families through this 

difficult time (6.2J). 

6.3  

Ability to complete case documentation 
while organizing and maintaining family 
case records. 

Á Can reproduce documentation in OR-
Kids and locate the proper domains 
for different types of documentation 
(6.3H). 

Á Can explain key features of case 

record documentation as timely, 

accurate and as representative of 

agency accountability (6.3A). 

Á Can organize in the family case 

record where the different types of 

documentation are to appear and 

can connect these types to their 

respective purposes (6.3B). 

Á Can estimate and infer from cues and 

case examples that accurate 

documentation provides a history to 

measure against more effective 

service delivery planning and 

decision making (6.3D). 

Á Can locate and explain 

confidentiality guidelines and can 

infer exchange of information 

scenarios that protect confidentiality 

and facilitate open communication 

and collaboration (6.3E). 

Á Can organize and classify case 

documentation in an orderly, linear 

narrative for formal and informal oral 

presentation (6.3F). 

Á Can sort content knowledge 

regarding systematic information 

Á Through a synthesis of content learned in training, field experience, 

supervisory coaching and feedback, feedback from skilled staff experience 

in documenting information in the case record, and experience presenting 

documentation before court and the CRB, the caseworker can evaluate 

and make informed decisions about the scope and type of information 

that needs to be gathered from families, extended family, tribes and 

community service providers (6.3C). 

Á Through a synthesis  supervisory  guidance, coaching and feedback, 

feedback from skilled staff, experience in editing and re-writing 

documentation, the caseworker will  improve elements of writing 

including narrative, description, process analysis, summary, brevity, 

illustration and timeliness in the documentation for the case record 

(6.3G).   

Á Through a synthesis of discussion in training around documenting 

caseworker efforts to reunify families, through field experience, 

supervisory coaching and feedback, feedback from skilled staff, 

experience documenting or failing to document these efforts, and 

experience presenting  both thorough and incomplete documentation 

before court and the CRB, the caseworker can reflect one’s own thinking 

and experience in order to draw the conclusion that undocumented 

efforts are virtually no efforts which has implications for reasonable or 

active efforts (6.3I). 

Á Through a synthesis  supervisory  guidance, coaching and feedback, 

feedback from skilled staff, experience in editing  and being edited, the, 

the caseworker can  improve elements of writing including clarity, 

accuracy, specificity, relevance, thoroughness, balance or fair-

mindedness in documenting case notes and other documentation.   
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gathering (six domains), criteria for 

analysis of safety threats and 

consideration of high to moderate 

needs into a meaningful dispositional 

determination (6.3L). 

Á Can sort content knowledge 

discussed in the training context 

regarding the information gathering 

steps and analysis that must 

accompany an understanding of 

danger and threat within the 

behaviors, conditions or 

circumstances of a family situation 

into a meaningful partnership with 

thorough, accurate and summarized 

information during the assessment 

process (6.3M).  

Á Can organize assessment findings 

and conclusions in a thorough and 

summarized report (6.3N). 

Á Through a synthesis of discussion in training around poorly organized, 

incomplete or inaccurate documentation, through field experience, 

supervisory coaching and feedback, feedback from skilled staff, 

experience in documenting well and documenting poorly and experience 

presenting both thorough and incomplete documentation before court 

and the CRB, the caseworker can reflect one’s own thinking and 

experience in order to make the connection between poor 

documentation and liability (6.3K).   
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Skill Set 7— Fundamentals of 
Child Well Being  
 Competencies 

Depth of Knowledge:  
Level 1 

Recall & Reproduction 
 

Basic tasks that require recall or 
reproduction of knowledge and/or skills. It 
may also involve use of Rules, procedures 

or criteria. 

 

Depth of Knowledge:  
Level 2 

Working in Skills & Concepts 
 

This includes engagement of some mental 
processing beyond recalling or reproducing: 

processes such as comparing and contrasting 
concepts, sorting content knowledge into 

meaningful contexts, describing or explain issues 
and problems. 

 

Depth of Knowledge:  
Level 3 

Short-Term Strategic Thinking 
 

This level includes short-term use of 

thinking processes, such as analysis and 
evaluation, solving real-world problems 

with predictable outcomes. 

 

Depth of Knowledge:  
Level 4 

Extended Strategic Thinking 
 

Extended use of thinking processes 
such as synthesis, reflection, 

assessment and adjustment of plans 
over time. 

 

 

Key words that often denote this particular 
level include: list, identify. Locate and 

define 

Mental processes that often denote this particular 
level include: summarizing, estimating, 

organizing, classifying, and inferring properly 
from proper premises. 

Mental processes that often denote 
this particular level include: analyzing, 
explaining and supporting decision, 
plans and assertions with evidence, 
ŜǾŀƭǳŀǘƛƴƎ ƻƴŜΩǎ ƻǿƴ ǘƘƛƴƪƛƴƎΣ 
generalizing and specifying as a 

strategic rule, becoming more creative 
in strategic thinking across more 

conceptual domains and domains of 
knowledge, skill and experience 

Strategic thinking processes that 
include: synthesizing, reflecting, 
conducting, being flexible, and 

managing and re-creating strategic 
thinking across multiple conceptual 
domains and domains of knowledge, 

skill and experience. 

Emergent Progressing Proficient to Advanced 

7.1 
Ability to identify age-appropriate 
development for children across 
domains, including but not limited to: 
social, emotional, cognitive, 
educational, physical, health, sexual, 
gender, spiritual, racial, and ethnicity. 

Á Can locate and identify literature 

that discusses the complexities and 

controversies involved in what 

shapes human development in 

order to progress to an in depth, 

nuanced perspective on the matter 

(7.1B). 

Á Can define and explain the stages 

and milestones of normal 

Á Can summarize broad features of the 
healthy developmental milestones for 
infant to adolescent, comparing and 
contrasting this base knowledge with 
children and youth served in the child 
welfare system in order to advocate for 
interventions to mitigate the devastating 
impacts of abuse and neglect (7.1A). 

Á Can infer the need for stability and 
equilibrium that a child has who is in 
substitute care (7.1G). 

Á Can reflect on others need to express identity in a variety of ways—
culturally, religiously, ethically, through education, social status, 
sexuality and gender —and be able to adjust communication to 
developmental needs in order to meet the professional goals of 
partnership, child safety, permanency and well-being (7.1D).    

Á Through the use of interviewing strategies-reflective listening, 
exploring pros and cons, evocative questions, asking for elaboration, 
exploring exceptions, looking forward, looking back, confidence 
scaling and summary reflection—the caseworker can gather relevant 
information from family members and other sources to compare a 
child’s chronological age with the developmental age in order to 
address the child’s intervention needs (7.1F). 
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development for children ages 

infant to adolescent (7.1C). 

Á Can restate the training discussion 

on the holistic view of child 

development—e.g., that there is an 

interconnectivity of influences 

among developmental domains 

(7.1E). 

Á Can identify and explain the 

reasonable and prudent parenting 

standards meant to improve child 

well-being (7.1H). 

Á Can compare a knowledge of trauma 
informed practices to the environmental 
and caregiver context that may promote 
healthy development and resiliency (7.1I).   

 

 

7.2  
Ability to recognize indicators that a 
child is not developmentally on target 
and the factors that may be impacting 
development common to children 
involved in the child welfare system 
 
 

Á Can recall training content 

knowledge on and identify the 

devastating effects of 

maltreatment, separation and 

trauma on child development 

(7.2A). (NOTE: Children whose 

substance-abusing parents do not 

receive appropriate treatment are 

more likely to remain in foster care 

longer and to reenter foster care once 

they have returned home.  

Children whose parents abuse alcohol 

and other drugs are three times more 

likely to be abused and more than four 

times more likely to be neglected than 

children from non-abusing families.   

Á Can begin to understand the significant 

responsibility to refer children for 

developmental delay and disability 

screening only after comparing state of the 

art neglect research with developmental 

impacts on children involved in the child 

welfare system who experience neglect in 

its various pernicious forms at rates far 

higher than the children not involved in the 

child welfare system, viz; chronic under-

stimulation (as ongoing, diminished levels 

of child-focused responsiveness and 

developmental enrichment); severe 

neglect in a family context (as significant, 

ongoing absence of serve and return 

interaction often associated with failure 

to provide basic needs)2 (7.2B). 

 

                                                           
2 The Science of Neglect: The Persistent Absence of Responsive Care Disrupts the Developing Brain.  National Scientific Council on the Developing Child: Center on the Developing Child, Harvard University, 2012 
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Identifying Abuse and Neglect in Children 

Whose Families are Affected by Chemical 

Dependence. 

John P. Seasock PsyD,LPC) 

 

 

Á Can identify and explain the types 

of intervention that can mitigate 

the developmental impacts of 

abuse and neglect with neglect 

being far greater influence (7.2F-

G). 

 
(NOTE RESEARCH ON NEGLECT 
NUMBERS: 51 States reported (unique 

count) 676,569 victims of child abuse and 
neglect. 
Χ 

As in prior years, the greatest percentage 

of children suffered from neglect. A child 

may have suffered from multiple forms of 

maltreatment and was counted once for 

each maltreatment type. CPS investigations 

or assessments determined that for unique 

victims:  

¶ more than 75 percent (78.5%) suffered 
neglect  

¶ more than 15 percent (17.6%) suffered 
physical abuse  

¶  less than 10 percent (9.1%) suffered 
sexual abuse)1 

Á Can begin to understand the significance of 

treatment interventions (and what they 

are) for severely neglected children in the 

child welfare system only after comparing 

state of the art neglect research  on the 

devastating impact of ongoing neglect with 

commensurate  interventions (7.2C). 

(NOTED IMPACTS poor impulse control, 

social withdrawal, problems with coping 

and regulating emotions, low self-esteem, 

pathological behaviors such as tics, 

tantrums, stealing and self-punishment, 

poor intellectual functioning and low 

academic achievement.)  
Kathryn L. Hildyard and David A. Wolfe, “Child 

Neglect: Developmental Issues and Outcomes,” 

Child Abuse & Neglect 26, no. 6/7 (June 2002) 

(NOTED IMPACT: There are tens of thousands 

of children in the child protection system in the 

United States. If young children remain in 

neglectful or abusive homes for too long, the 

risk of long-term harm is great. Thus, it is 

ƛƳǇŜǊŀǘƛǾŜ ǘƘŀǘ ǿŜ ǇƭŀŎŜ ǘƘŜ ŎƘƛƭŘΩǎ ōŜǎǘ 

interests as our highest priority, and we need to 

be mindful of the science that underlies child 

development ς that children require consistent, 

sensitive caregiving from the start, and that 

past the age of 2 years, poor caregiving quality 

(not to mention outright abuse or neglect) is 

                                                           
1 Child Maltreatment, 2011: 22nd Report: U.S. Department of Health & Human Services: Administration for Children and Families, Children’s Bureau 
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TYPES OF INTERVENTION:  

GENERAL: 
FOR CHRONIC UNDER-STIMULATION 
Often leads to developmental delays and may 
be caused by a variety of factors 
Interventions that address the needs of 
caregivers combined with access to high-quality 
early care and education for children can be 
effective 
FOR SEVERE NEGLECT IN A FAMILY CONTEXT 
Wide range of adverse impacts, from significant 
developmental impairments to immediate 
threat to health or survival 
Intervention to assure caregiver responsiveness 
and address the developmental needs of the 
child required as soon as possible 
 

SPECIFIC: 
ATTACHMENT AND BIOBEHAVIORAL 

CATCH-UP (ABC) INTERVENTION 

This short-term intervention, developed by 
Mary Dozier at the Infant Caregiver Lab at 
the University of Delaware, is designed to 
improve attachment regulation and bio-
behavioral regulation in children who have 
experienced abuse and neglect 
 

CHILD-PARENT PSYCHOTHERAPY (CPP)  

This treatment model, developed by Alicia 
Lieberman and Patricia Van Horn at the 
University of California San Francisco 
(UCSF) Child Trauma Research Program, is 
designed to improve social-emotional, 
behavioral, and cognitive functioning in 
children exposed to interpersonal violence 
and other traumatic events 
 

increasingly likely to deleteriously affect child 

development.3) 

 

Á Can begin to understand the significance of 

treatment interventions for severely 

neglected children in the child welfare 

system only after comparing state of the 

art neglect research on the differentiation 

of unresponsive care typically experienced 

by children involved in the child welfare 

system e.g., Occasional Inattention; 

Chronic Under-Stimulation; Severe Neglect 

in a Family Context.4 (7.2D). 

Á Can begin to identify the significance of 

treatment interventions for severely 

neglected children in the child welfare 

system only after comparing state of the 

art neglect research on the cognitive, 

emotional and behavioral impacts that 

typical forms of persistent unresponsive 

care have on children involved in the child 

welfare system (7.2E).   

NOTE IMPACTS AND INTERVENTION:  The 

impact of severe neglect can be manifested in 

different ways across different periods of de-

velopment. At younger ages, maltreated 

children show impairments in their ability to 

discriminate different emotions, yet these 

difficulties are not observed at older ages. 

                                                           
3 The effects of early life adversity on brain and behavioral development;  Charles A. Nelson, III, Ph.D., Boston Children’s Hospital/Harvard Medical School, Harvard Center on the Developing Child 
4 Supra Note 2 
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MULTIDIMENSIONAL TREATMENT FOSTER 

CARE FOR PRESCHOOLERS 

This early intervention service model, 
developed by Phil Fisher at the Oregon 
Social Learning Center, is designed to 
promote healthy self-regulation, positive 
relationships with caregivers and peers, 
and enhanced school readiness in 
vulnerable young children. 
(All intervention citations from: The 
Science of Neglect: The Persistent Absence 
of Responsive Care Disrupts the 
Developing Brain, 2012) 

 

Conversely, antisocial behavior may be more 

salient among adults or older adolescents with 

early childhood histories of neglect. Given the 

fact that interpersonal relationships and life 

challenges (e.g., dealing with peers, becoming 

involved in romantic relationships, entering 

parenthood, achieving financial stability) 

change across the lifespan, it is essential that 

the adverse consequences of significant 

deprivation are addressed in a developmentally 

appropriate manner. 

Χ 

If appropriate intervention occurs very earlyτ

in various studies the benchmark age for 

removal from extreme deprivation has been 

identified as 6, 12, or 24 monthsτsubstantially 

improved functioning in cognition, attention, 

memory, and executive functioning can be 

achieved.5) 

RELATED RESEARCH FOR GREATER DEPTH OF 

KNOWLEDGE ON THIS COMPETENCY BREAKOUT 

AND NEGLECT IMPACT AND INTERVENTION: 

Á Pollak, S. D., Cicchetti, D., Hornung, K., & Reed, 

A. (2000). Recognizing emotion in faces: 

Developmental effects of child abuse and 

neglect. Developmental Psychology, 36(5), 679-

688. 

Á Maheu, F. S., Dozier, M., Guyer, A. E., Mandell, 

D., Peloso, E., Poeth, K., … & Ernst, M. (2010). A 

preliminary study of medial temporal lobe 

function in youths with a history of caregiver 

deprivation and emotional neglect. Cognitive 

                                                           
5 Supra Note 2 
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Affective and Behavioral Neuroscience, 10(1), 

34-49. 

Á Dozier, M., Lindhiem, O., Lewis, E., Bick, J., 

Bernard, K., & Peloso, E. (2009). Effects of a 

foster parent training program on young 

children’s attachment behaviors: Preliminary 

evidence from a randomized clinical trial. Child 

& Adolescent Social Work Journal, 26(4), 321-

332. 

Á Luntz, B. K., & Widom, C. (1994). Antisocial 

personality disorder in abused and neglected 

children grown up. The American Journal of 

Psychiatry, 151(5), 670-674.  

Á 73. Maxfield, M. G., & Widom, C. S. (1996). The 

cycle of violence: Revisited six years later. 

Archives of Pediatrics Adolescent Medicine, 

150(4), 390–395. 

Á Smyke, A. T., & Guthrie, D. (2007). Cognitive 

recovery in socially deprived young children: 

The Bucharest Early Intervention Project. 

Science, 318, 1937-1940. 

Á Bos, K. J., Fox, N., Zeanah, C. H., & Nelson, C. 

(2009). Effects of early psychosocial 

deprivation on the development of memory 

and executive function. Frontiers In Behavioral 

Neuroscience, 3, 16. 

Á Vanderwert, R. E., Marshall, P. J., Nelson, C., 

Zeanah, C. H., & Fox, N. A. (2010). Timing of 

intervention affects brain electrical activity in 

children exposed to severe psychosocial 

neglect. PLoS ONE, 5(7), e11415.  

102 

Á 103. Van IJzendoorn, M.H. & Juffer, F. (2006). 

The Emanuel Miller Memorial Lecture 2006: 
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Adoption as intervention. Meta-analytic 

evidence for massive catch-up and plasticity in 

physical, socio-emotional, and cognitive 

development. Journal of Child Psychology and 

Psychiatry, 47(12), 1228-1245. 

See A-G for related depth of knowledge 

requirements and research supports 

Á Can begin to understand the 

disproportionate challenges for minority 

groups that experience parental 

maltreatment and the social and 

emotional stressors of chronic to severe 

unresponsive care only after comparing 

state of the art neglect research on the 

developmental impact and the mental 

health outcomes and impacts (7.2K). 

 

NOTE IMPACT RESEARCH: 

Michael King et al., “A systematic review of mental 
disorder, suicide, and deliberate self-harm in 
lesbian, gay and bisexual people,” BMC Psychiatry 8 
(2008): 70, http://dx.doi.org/10.1186/1471-244X-
8-70 
 
Christine E. Grella et al., “Influence of gender, 
sexual orientation, and need on treatment 
utilization for substance use and mental disorders: 
Findings from the California Quality of Life Survey,” 
BMC Psychiatry 9, no. 1 (2009): 52, http://dx.doi. 
org/10.1186/1471-244X-9-52. 
 
Susan D. Cochran, J. Greer Sullivan, and Vickie M. 
Mays, “Prevalence of Mental Disorders, 
Psychological Distress, and Mental Health Services 
Use Among Lesbian, Gay, and Bisexual Adults in the 

http://dx.doi.org/10.1186/1471-244X-8-70
http://dx.doi.org/10.1186/1471-244X-8-70
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United States,” Journal of Consulting and Clinical 
Psychology 71, no. 1 (2007): 53 – 61, 
http://dx.doi.org/10.1037/0022-006X.71.1.53. 
 
David M. Fergusson, L. John Horwood, and Annette 
L. Beautrais, “Is Sexual Orientation Related to 
Mental Health Problems and Suicidality in Young 
People?,” Archives of General Psychiatry 56, no. 10 
(1999): 876 – 880, http://dx.doi.org/10.1001/ 
archpsyc.56.10.876. 
 
Kenneth J. Zucker, “Children with gender identity 
disorder: Is there a best practice?,” 
bŜǳǊƻǇǎȅŎƘƛŀǘǊƛŜ ŘŜ ƭΩ9ƴŦŀƴŎŜ Ŝǘ ŘŜ ƭΩ!ŘƻƭŜǎŎŜƴŎŜ 
56, no. 6 (2008): 363, http://dx.doi. 
org/10.1016/j.neurenf.2008.06.003. 
 
Kenneth J. Zucker et al., “A Developmental, 
Biopsychosocial Model for the Treatment of 
Children with Gender Identity Disorder,” Journal of 
Homosexuality 59, no. 2 (2012), 
http://dx.doi.org/10.1080/00918369.2012.653309. 
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7.3  
Ability to engage and support the 
parent/caregiver and child in meeting 
the child's needs throughout the case. 

  Through a synthesis of content discussed in training, field experience, 

supervisory coaching and feedback, feedback from skilled staff, practice in 

developing supportive planning with parents and caregivers throughout 

the case to address the child’s well-being needs, the caseworker can 

manage, design, advocate for, collaborate and explore with multiple 

parties, implement and re-create case plans focused on achieving child 

safety, family stability and child well-being. 

 

This synthesis of mental processes and practices involve the following 

expected outcomes and intentional actions (7.3):   

 

Á Involves the parent or caregiver in treatment, assessment, 

appointments and other planning venues related to the child’s needs 

(7.3A). 

Á Possesses a willingness to have difficult and open discussions with 

caregivers when they may not be able to be involved in a planning 

meeting regarding the child’s needs (7.3B). 

Á Strategically uses clear, accurate, precise and fair-minded language 

when describing a child’s needs, behaviors, and treatment outcomes 

(7.3C). 

Á Strategically behaves in a way with children and youth that shows 

consistency, predictability and reliability in order to build cooperative 

and trusting relationships (7.3D). 

Á Purposely draws on knowledge of child development as compared to 

the developmental functioning of the children being served in order to 

more effectively engage them in case planning (7.3E).  

Á Shows the wisdom to communicate behavioral expectations of the 

child to the parents or caregivers in way that bears the quality of 

authenticity, do-ability and flexibility (7.3F).  
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7.4 

Ability to preserve, support, develop, 
and enhance family and child 
relationships throughout the case. 

Á Can locate in the community 
activities and services that increase 
healthy attachment (7.4D).    

Á Can summarize key features of the 

attachment theory, comparing and 

contrasting this knowledge with the real-

world developmental functioning of 

children involved in a child welfare case 

(7.4A).    

Á Can identify indicators of healthy and 

disrupted attachment across 

developmental stages (7.4B).    

Á Can identify and support healthy 

attachment by properly inferring from the 

family or caregiver situation where the 

best chance of cultivating, sustaining and 

supporting permanent connections lie 

(7.4C).      

 

(RELATED RESEARCH FOR GREATER DEPTH OF 

Ybh²[95D9 hb b9D[9/¢Ω{ Lat!/¢ hb 

ATTACHMENT WITH INTERVENTIONS): 

Children reared in families who experience chronic 

neglect show higher rates of insecure or 

disorganized attachment behaviors with their 

primary caregivers, and these relationship 

difficulties extend to interactions with others as 

they grow older.6 

 

The negative consequences of severe neglect can 

be reduced or reversed through appropriate and 

Á Through a synthesis of content discussed in training, seeing the youth 

panel in training, field experience, supervisory coaching and feedback, 

and feedback from skilled staff, the caseworker can identify cultural 

factors that may impact a child’s response to separation and placement 

(7.4)E.     

                                                           
6 Supra Note 2 
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timely interventions. The capacity for recovery in 

children who are removed from neglectful 

conditions and placed in nurturing environments in 

a timely fashion has been well-documented. 

However, improvement often requires more than 

simply the cessation of neglectful caregiving. 

Rather, systematic, empirically supported, and 

often long-term (six to nine months or longer) 

interventions are needed to promote effective 

healing. Successful treatments of this nature have 

been shown to reduce behavioral difficulties and 

attachment problems in previously neglected young 

children who have been placed in foster homes as 

well as to promote secure attachments in young 

children who continue to live with their families 

while being monitored by child welfare agencies 

because of previous allegations of neglect. On a 

biological level, systematic interventions targeting 

the social-emotional needs of young children living 

in foster care settings (the majority of whom were 

victims of neglect rather than physical abuse) have 

shown evidence of improved stress-regulatory 

capabilities with patterns of cortisol production that 

are indistinguishable from those of non-neglected, 

healthy children.7 

 

Hofer, M. A. (1994). Hidden regulators in 

attachment, separation, and loss. The development 

of emotion regulation: Biological and behavioral 

considerations. Monographs of the Society for 

Research in Child Development, 59(2-3), 192-207. 

 

                                                           
7 Supra Note 2 
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Bakermans-Kranenburg, M.J. Steele, H., Zeanah, C. 
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Child maltreatment and attachment theory. In D. 

Cicchetti & V. Carlson (Eds.), Child maltreatment: 

Theory and research on the causes and 

consequences of child abuse and neglect (pp. 432–
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Dozier, M., Lindhiem, O., Lewis, E., Bick, J., Bernard, 

K., & Peloso, E. (2009). Effects of a foster parent 

training program on young children’s attachment 

behaviors: Preliminary evidence from a randomized 

clinical trial. Child & Adolescent Social Work Journal, 

26(4), 321-332. 

 

Bernard, K., Dozier, M., Bick, J., Lewis, E., Lindhiem, 

O., & Carlson, E. (2012). Enhancing attachment 

organization among maltreated children: Results of 

a randomized clinical trial. Child Development, 

83(2), 623-636 

 

Fisher, P. A., Gunnar, M., Dozier, M., Bruce, J., & 

Pears, K. C. (2006). Effects of a therapeutic 

intervention for foster children on behavior 

problems, caregiver attachment, and stress 

regulatory neural systems. Annals of the New York 

Academy of Sciences, 1094, 215-225. 

7.5 

Ability to assess and address the 
unique well-being needs of children 
and young adults. 

Á Can identify the available tools for 

assessing a child’s s needs, e.g., the 

CANS assessment and the Ages 

and Stages Questionnaires (7.5A).    

Á Can identify, restate and explain 

the rights of foster children and 

the responsibilities of caseworkers 

in protecting those rights (7.5C).    

 Á Through a synthesis of content discussed in training, field experience, 

supervisory coaching and feedback, and the use of engagement 

strategies—interpretative listening, exploring, clarifying, 

summarizing, positive confrontation, seeking exceptions and others—

the caseworker can apply prior experiences of providing direction and 

support to parents and caregivers on the topic of meeting the 

individual needs of their children (7.5B).    

Á Through a synthesis of content discussed in training, seeing the youth 

panel in training, field experience, supervisory coaching and feedback, 

and feedback from skilled staff, the caseworker can analyze 

information gathered from different sources in order to better 

understand a child’s history and determine service needs (7.5D).    
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Á Through a synthesis of content discussed in training, seeing the youth 

panel in training, field experience, supervisory coaching and feedback, 

and feedback from skilled staff, the caseworker can design complex 

and comprehensive transition planning for older youth with attention 

to the complexities involved in transition planning for LGBTQ and 

minority youth (7.5E).      

Á Through a synthesis of content discussed in training, field experience, 

supervisory coaching and feedback, and feedback from skilled staff, 

the caseworker can analyze information gathered from child 

assessment results and treatment recommendations in order to 

incorporate these into the case plan (7.5F).    

Á Can reflect on the ethical and strategic need to apply the engagement 

skills of partnering, advocating, planning, collaborating, resolving 

conflict and listening to create supportive and accepting 

environments in the process of addressing the unique well-being 

needs of children and young adults (7.5G).    

 

 

7.6 

Ability to work collaboratively with the 

family, service providers, and 

community partners to meet the 

needs of the child. 

 

  Through a synthesis of content discussed in training, field experience, 

supervisory coaching and feedback, feedback from skilled staff, practice in 

developing supportive planning with parents, service providers and 

community partners to address the child’s well-being needs, the 

caseworker can manage, design, advocate, collaborate, explore and  

implement plans with multiple parties to achieve child safety, family 

stability and child well-being (7.6): 

 

This synthesis of mental processes and practices involve the following:  

Á Knowing the community services available to meet general and specific 

needs of children involved in the child welfare system (7.6A). 
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Á Advocating for services to reduce developmental impacts due to abuse 

or neglect and to enhance developmental gains and resiliency for 

children involved in the child welfare system (7.6B). 

Á Arranging and managing a child’s medical evaluations and continued 

care, including dental care (7.6C). 

Á Arranging and managing a child’s mental health or early intervention 

evaluations and follow up treatment interventions (7.6D). 

Á Partnering with the child, the child’s family and treatment team around 

critical decision making in order to create a continuity of 

communication to assure child safety and well-being (7.6E). 

Á Regularly communicates and trouble shoots with foster parents to 

meet the safety and well-being needs of a child (7.6F). 

Á Partners with parents, schools and substitute care providers to assess 

the child’s academic expectations and progress (7.6G). 
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Skill Set 8— Fundamentals of 
Placement and Permanency 

Competencies 
 
 
 
 

 
 

 

Depth of Knowledge:  
Level 1 

Recall & Reproduction 
 

Basic tasks that require recall or 
reproduction of knowledge and/or skills. It 

may also involve use of Rules, procedures or 
criteria. 

 

Depth of Knowledge:  
Level 2 

Working in Skills & Concepts 
 

This includes engagement of some mental 
processing beyond recalling or reproducing: 

processes such as comparing and 
contrasting concepts, sorting content 
knowledge into meaningful contexts, 

describing or explain issues and problems. 

 

Depth of Knowledge:  
Level 3 

Short-Term Strategic Thinking 
 

This level includes short-term use of 

thinking processes, such as analysis and 
evaluation, solving real-world problems 

with predictable outcomes. 

 

Depth of Knowledge:  
Level 4 

Extended Strategic Thinking 
 

Extended use of thinking processes such 
as synthesis, reflection, assessment and 

adjustment of plans over time. 
 

 

Key words that often denote this particular 
level include: list, identify. Locate and 

define 

Mental processes that often denote this 
particular level include: summarizing, 

estimating, organizing, classifying, and 
inferring properly from proper premises. 

Mental processes that often denote this 
particular level include: analyzing, 

explaining and supporting decision, 
plans and assertions with evidence, 
ŜǾŀƭǳŀǘƛƴƎ ƻƴŜΩǎ ƻǿƴ ǘƘƛƴƪƛƴƎΣ 
generalizing and specifying as a 

strategic rule, becoming more creative 
in strategic thinking across more 

conceptual domains and domains of 
knowledge, skill and experience 

Strategic thinking processes that 
include: synthesizing, reflecting, 
conducting, being flexible, and 

managing and re-creating strategic 
thinking across multiple conceptual 
domains and domains of knowledge, 

skill and experience. 

Emergent Progressing Proficient to Advanced 

8.1 

Ability to identify children and families 

experiencing trauma due to separation 

and placement. 

 Á Can define what a trauma informed 

approach is from training materials 

identify behavioral indicators 

associated with removal and 

placement (8.1A). 

Á Can define what a trauma informed 

approach is from training materials 

and describe and apply actions that 

promote resiliency and reduce or 

minimize trauma experienced by 

Á Can synthesize a broad range of information gathered through 

observations, interviews, field experiences and supervisory coaching and 

feedback in order to accurately predict the impact and effects of 

removal, placement and disruption on the child and family’s functioning 

(8.1C).   
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children due to removal, separation 

and placement (8.1B).  

 

8.2 

Ability to plan and implement 

placements that address trauma and 

promote safety, permanency and 

wellbeing for children. 

Á Can identify criteria and procedural 

guidelines for selecting the most 

appropriate placement setting for 

children (8.2B). 

Á Can identify important information 

to provide foster and kinship 

caregivers and locate informational 

forms outlining some of this 

information to help caregivers meet 

the child’s needs (8.2C). 

Á Can describe from training content 

the benefits involved in placing 

siblings together and the 

complications involved in separating 

them (8.2D). 

Á Can identify criteria and procedural 

steps for preparing children, their 

families and caregivers for 

placement (8.2I). 

 

 

Á Can identify a formal process for 

organizing and participating in 

placement decision making meetings 

with families and other involved 

professionals (8.2H).  

Á Can compare and apply crisis 

intervention methods during 

placement activities (8.2K). 

Á Can synthesize a broad range of information gathered through 

observations, interviews with relatives, placement experiences and 

supervisory coaching and feedback in order to reflect upon and estimate 

the potential benefits and complications inherent in placing children with 

relatives and extended family (8.2A).  

Á Can synthesize a broad range of information gathered through field 

experience and supervisory coaching in order to design and re-create 

transition planning for children going into or changing placements (8.2E). 

Á Through a synthesis of content discussed in training, field experience, 

supervisory coaching and feedback, feedback from skilled staff, practice 

in communicating placement decision with parents and family members, 

the caseworker can explore and implement placement decisions that 

reduce the stress of experiencing a child’s placement change (8.2F). 

Á Through supervisory coaching, feedback from skilled peers and field 

experiences, can reflect on the ethical and strategic need for immediate 

and regular post-placement contact between children and families to 

prevent separation trauma (8.2G).   

Á Through a synthesis of content discussed in training, field experience, 

supervisory coaching and feedback, feedback from skilled staff, practice 

in communicating placement decisions and potential options, the 

caseworker can explore and partner with parents, children and extended 

family and tribes to identify placement options (8.2J). 

Á Through a synthesis of content discussed in training, field experience, 

supervisory coaching and feedback, feedback from skilled staff, practice 

preparing substitute caregivers and extended family for visits involving 

birth parents, the caseworker can decrease unnecessary stress for the 

child and conflict between the meeting parties (8.2L). 
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Á Through a synthesis of training content, field experience, observations, 

supervisory coaching and reflection upon one’s own thinking and 

experiences across multiple collaborative planning venues, the 

caseworker can advocate, plan and explore options on behalf of a child in 

substitute care to maintain connections to their tribe, neighborhood, 

school  and cultural and community events (8.2M). 

Á Through a synthesis field experience, observations, supervisory coaching 

and reflection upon one’s own thinking and experiences across multiple 

placement experiences, the caseworker can advocate, explore and plan 

for placements that are stable, family like, kind and able to meet the 

child’s developmental needs (8.2N). 

8.3 

Ability to keep parents and other family 

members involved with their children in 

placement. 

 

 

Á Can restate the caseworker role in 

managing and motivating parents 

and family members’ continued 

participation in the child’s life 

throughout the permanency 

planning process (8.3 B). 

Á Can apply meaningful visitation 

planning  principles to planning visits 

that are oriented to learning, 

meeting expectations and achieving 

goals related to case planning and 

the parent—child relationship (8.3 

C). 

Á Can apply meaningful visitation 

planning  principles to planning visit 

activities that are oriented to 

learning, meeting expectations and 

achieving goals related to case 

planning and the parent—child 

relationship (8.3 D). 

Á Can identify indicators of healthy and 

disrupted attachment in order apply 

this knowledge to visitation activities 

and coaching that helps build and 

sustain healthy attachment in the 

visitation context.  (8.3 A). 
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Á Can apply meaningful visitation 

planning  principles to planning visits 

that are oriented to learning, 

modeling and parent coaching 

related to case planning and the 

parent—child relationship (8.3 E). 

8.4 
Ability to collaborate with and support 
foster and relative caregivers to 
preserve placement 

Á Can define the caregiver’s role in 

assessment of child need, planning 

services and implementing case plan 

activities (8.4 C). 

Á Can identify supportive services for 

substitute caregivers and correlate 

these to specific needs to sustain 

placements (8.4 A). 

Á Through a synthesis of content discussed in training, field experience, 

supervisory coaching and feedback, feedback from skilled staff, 

experience with both including and excluding substitute caregivers in the 

case planning and service delivery process, the caseworker can reflect on 

benefits of inclusion of substitute caregivers as colleagues and members 

of a team in order to best assure child safety and well-being (8.4 B). 

Á Can reflect on content discussed in training, field experience, supervisory 

coaching and feedback, feedback from skilled staff, experience with 

preparing and neglecting to prepare caregivers to work directly with 

parents of children in care and can select from a broad array of 

communication skills, including listening, exploring, clarifying and 

summarizing matters of importance to prepare caregivers to work directly 

with birth parents to achieve case planning activities (8.4 D). 

Á Through a synthesis of experiences: training, field, supervisory coaching, 

peer feedback and experience in debriefing and failing to debrief visits 

with substitute caregivers, children and families, the caseworker can 

reflect on one’s own thinking regarding the benefits of visitation debriefs 

for supporting collaboration and child well-being (8.4 E). 

Á Can reflect upon the importance of discussing reunification with 

substitute caregivers while considering concurrent plans of adoption or 

legal guardianship and can extend engagement skill sets of exploring, 

clarifying, engaging in reflective of emotion and content and summarizing 

matters of importance in the planning process to prepare caregiver for 

the next steps in planning and allow them to express their own thoughts 

and emotions about this (8.4 F). 
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8.5 
Ability to work with families to promote 
reunification. 

  Á Through a synthesis of knowledge regarding the stages of change and 
the real world challenges to actual and sustained change, the 
caseworker can reflect on the importance of reunification planning that 
grounds parents in community and (where relevant) recovery 
community supports to create family stability that can stand on it’s own 
through maintenance supports in order to reduce future maltreatment 
incidents and reports and re-entry into care (8.5 A 

Á Can analyze the behaviors, conditions and circumstances that gave rise 
to the dangers that precipitated removal of children from their parents’ 
and measure this against a broad array of information gathered form 
treatment provides, safety service providers, family, the parents, 
visitation, extended visitation, changes in the quality of the parent-child 
relationship transition planning and the like in order to determine 
readiness for reunification (8.5 B). 

Á Through a synthesis of content discussed in training regarding strength 
based intervention, field experience, supervisory coaching and feedback, 
feedback from skilled staff and experience practicing an array of 
strength focused approaches, the caseworker can reflect on experiences 
and observations of strength focused versus pathology focused 
casework to draw conclusions around what approaches are and are not 
effective when pursuing reunification (8.5 C). 

 

 

 

 

 

 

 

 

 



 
Oregon Child Welfare Competency & Depth of Knowledge Matrix 

Page 52 of 75 
 

Skill Set 9— Promoting the 
Well Being of the Child Welfare 

Workforce 
Competency 

 
 
 
 

 
 

 

Depth of Knowledge:  
Level 1 

Recall & Reproduction 
 

Basic tasks that require recall or 
reproduction of knowledge and/or skills. It 

may also involve use of Rules, procedures or 
criteria. 

 

Depth of Knowledge:  
Level 2 

Working in Skills & Concepts 
 

This includes engagement of some mental 
processing beyond recalling or reproducing: 

processes such as comparing and 
contrasting concepts, sorting content 
knowledge into meaningful contexts, 

describing or explain issues and problems. 

 

Depth of Knowledge:  
Level 3 

Short-Term Strategic Thinking 
 

This level includes short-term use of 

thinking processes, such as analysis and 
evaluation, solving real-world problems 

with predictable outcomes. 

 

Depth of Knowledge:  
Level 4 

Extended Strategic Thinking 
 

Extended use of thinking processes such 
as synthesis, reflection, assessment and 

adjustment of plans over time. 
 

 

Key words that often denote this particular 
level include: list, identify. Locate and 

define 

Mental processes that often denote this 
particular level include: summarizing, 

estimating, organizing, classifying, and 
inferring properly from proper premises. 

Mental processes that often denote this 
particular level include: analyzing, 

explaining and supporting decision, 
plans and assertions with evidence, 
ŜǾŀƭǳŀǘƛƴƎ ƻƴŜΩǎ ƻǿƴ ǘƘƛƴƪƛƴƎΣ 
generalizing and specifying as a 

strategic rule, becoming more creative 
in strategic thinking across more 

conceptual domains and domains of 
knowledge, skill and experience 

Strategic thinking processes that 
include: synthesizing, reflecting, 
conducting, being flexible, and 

managing and re-creating strategic 
thinking across multiple conceptual 
domains and domains of knowledge, 

skill and experience. 

Emergent Progressing Proficient to Advanced 

9.1 

Ability to conduct child welfare practice 

with awareness of Secondary Traumatic 

Stress, its potential impacts, and can 

effectively manage its effects. 

Á Can describe the challenges of child 

welfare work as a profession 

entailing high risk in several forms 

including but not limited to: 

exposure to danger through 

exposure to criminal activity, unsafe 

locations, working late hours, 

working in isolated conditions, 

seeing traumatized victims of abuse 

and neglect all of which can give rise 

Á Can compare conceptual knowledge 

of exposure risks of secondary 

traumatic stress to ideas, lists and 

plans presented in a training context 

of ways to enhance personal and 

social resilience in the face of a high 

risk profession (9.1 C). 
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to secondary traumatic stress.  

Some traits experienced may be: 

o Persistent feelings of 

aggressiveness 

o Unexamined triggers that 

result in emotional distress 

and outbursts 

o A passivity of doing nothing 

to care for oneself 

o Low confidence and 

uncertainty as to when and 

how to action to help 

oneself. (9.1 A-B) 

Á Can identify supports through 

supervisory coaching and guidance 

on work-life balance, and can locate 

assistance through the EAP program 

(9.1 D). 
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APPENDIX A 

Skill Set 1: Fundamentals of Child Welfare Practice  

1.1 Ability to conduct child welfare practice in a manner consistent with Federal and State Legislation and Oregon child welfare values and philosophy.  

 

A. Knows the importance of and demonstrates using critical thinking in decision -making and the value of collaboration.  

B. Knows and demonstrates DHS values and ethics, professional boundaries, and ethical considerations for working in the field of  child welfare . 

C.  Knows the historical and philosophical evolution of child welfare practice and how this has influenced current practice.  

D. Knows the importance of adhering to the provisions of federal and state statutes and rules in child welfare casework.  

E. Understands the  rights and interests of both parents and children, and when applicable the tribe, and considers this when making decisions in  child welfare practice.  

F. Understands child welfare's responsibility to make reasonable and active efforts to prevent placement, to  reunify children with their families, and to find permanent families 

for children who cannot go home.  

G.  Understands the importance of engaging, empowering, and strengthening formal and informal supports for the family to prevent removal and placement of chi ldren.  

H. Able to apply the legal and operational definitions for child abuse as defined in Oregon Revised Statute and Oregon Administr ative Rule.  

 

 

 

 

1.1 Ability to conduct child welfare practice in a manner consistent with Federal and 

State Legislation and Oregon child welfare values and philosophy.  

1.2 Ability to identify children who have been abused as defined in 419B.005.  

1.3 Ability to use trauma informed and culturally respectful practices.  

1.4 Ability to work collaboratively with community -based partners and tribes to       

achieve safety, permanency and well -being for all childre n and families.  
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1.2 Ability to identify children who have been abused as defined in 419B.005.  

 

A. Knows the importance of collecting sufficient information to make decisions about assigning the referral as an assessment.  

B. Knows and can apply the legal and operational definitions for child abuse as defined in Oregon Revised Statute and Oregon Adm inistrative Rule.  

C.  Knows the stat utory requirements and the practice elements of the federal laws and standards, and the state laws that implement these.  

D. Knows the physical, emotional, and behavioral indicators of abused children as defined in ORS 419B.005.  

E. Knows the importance of underst anding circumstances surrounding the abuse or neglect.  

F. Understands how behavioral and emotional functioning of parental mental illness, emotional problems, family violence, and sub stance abuse may contribute to child 

maltreatment.  

G.  Knows the importance of u nderstanding behavioral and emotional functioning of parents with developmental disabilities, and how these may contribute to  child 

maltreatment.  

H. Knows how and when to access services to assist with determining maltreatment, including but not limited to: m edical, mental health, alcohol and other drug specialists, 

domestic violence experts and multi -disciplinary teams.  

I. Knows strategies and tools to assist in the observation, interviews, and assessment of children, youth and families to determ ine their safety  and well -being.  

J. Knows the importance of and demonstrates the gathering all available safety related information utilizing the Oregon Safety M odel to determine present and impending 

danger to determine the next action step.  

K. Utilizes Oregon Revised Statute and Oregon Administrative Rule definitions to determine the type of child maltreatment in a family and when to involve depend ency court.  

 

1.3 Ability to use trauma informed and culturally respectful practices.  

 

Á Knows the value of a trauma informed approach to engaging birth families, relatives, kin foster/adoptive families, and when applicable the tribe, for assuring safety, 

permanence and well -being for children in child welfare services.  

Á Uses a trauma informed approach to engage and involve birth families, re latives, kin foster/adoptive families, and when applicable the tribe, for assuring safety, 

permanence and well -being for children.  

Á Knows the importance of being culturally responsive to children and families including, but not limited to: their unique beli efs, views, gender identity and expression, 

ethnicity, race, culture, religion/spirituality, language, educational level, sexual orientation and socio -economic status.  

Á Demonstrates responsiveness to children and families including, but not limited to: their unique beliefs, views, gender identity and expression, ethnicity, race, culture, 

religion/spirituality, language, educational level, sexual orientation and socio -economic status.  

Á Understands the contribution of personal and institutional bias on the overrepresentation of tribal children and families, children and families of color, and sexual and 

gender identity and expression minority children in the child welfare system.  
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Á Understands how cultural background affects values, identity, behaviors, percep tions and assessments of others, and communication styles.  

Á Understands how cultural differences in parenting and child care practices can contribute to the perception of child maltreat ment.  

Á Recognizes one's own areas of potential and implicit bias and work s to prevent this from affecting judgments about and relationships with children, young adults, and 

families, or accesses available cultural guides.  

Á Can establish rapport and relationships with individuals and families from diverse cultural and religious b ackgrounds.  

Á Seeks to understand how race, ethnicity, and culture may be expressed by families when building the family/caseworker relatio nship. 

Á Seeks to understand how trauma may be expressed by families when building the family/caseworker relationship.  

Á Understands and can explain the juvenile dependency court system and related processes to families.  

 

1.4 Ability to work collaboratively with community -based partners and tribes to achieve safety, permanency and well -being for all children and families.  

 

A. Knows the value of engaging in relationships with tribes, community agencies, and service providers to help keep children safe in th eir own families and communities.  

B. Knows the characteristics, benefits, and limitations of collaboration in child welfare practice.  

C.  Knows how to engage and collaborate with tribes, community agencies and service providers to plan and coordinate services for  families and children.  

D. Knows how to advocate on behalf of families and children to help them obtain and utilize services from comm unity partners.  

E. Can coordinate and collaborate with law enforcement, medical professionals, tribes and other community professionals in imple menting a multidisciplinary response to 

child maltreatment.  

F. Knows how to collaborate with Court Appointed Special Advocates (CASAs), Guardian Ad Litems (GALs), tribes and others involve d with the case to serve the best interests 

of children in the court system.  

G.  Knows strategies that provide opportunities to learn a bout extended family and tribal supports and available services and resources in a family's neighborhood and 

community.  

H. Understands the importance of exploring family membersõ and tribal (when applicable) recommendations of culturally responsive service pr oviders in their communities.  

I. Can identify and help families access formal and informal tribal, neighborhood, and community services that best meet their i ndividual needs.  

J. Understands the importance of coordinating services delivered through the tribes and  with multiple service providers and the difficulties experienced by families when 

services are not well coordinated.  

K. Understands the responsibility to monitor and evaluate the effectiveness of safety services provided by other agencies or pro viders.  

L. Knows Oregon Administrative Rules and the child welfare agencyõs role and responsibilities when collaborating with child advocacy centers and multi -disciplinary teams 

during child maltreatment assessments.  
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Skill Set 2: Fundamentals of Engaging Families  

 

 

 

 

 

2.1 Ability to integrate statutory authority within casework practice to ensure children's safety.  

 

A. Understands a caseworkerõs responsibilities to ensure childrenõs safety while being an advocate for children and families.  

B. Understands the importance and benefits of using the least intrusive level of authority needed to protect children.  

C.  Knows strategies  to engage and empower families while retaining necessary authority to ensure child safety.  

D. Can integrate engagement and intervention strategies in a manner most appropriate for each family's unique cultural identity while retaining necessary authority to ensure 

child safety.  

E. Communicates the agencyõs responsibility to ensure childrenõs safety, and outlines the agencyõs expectations for parents in a respectful and supportive manner.  

 

2.2 Ability to demonstrate a professional casework relationship to engage and  empower families.  

 

A. Knows how respecting each familyõs right to self-determination applies to professional casework relationships.  

B. Applies values, principles and ethics related to professional casework relationships.  

C.  Knows the importance of respecting the familyõs role in child protection within the professional casework relationship. 

D. Knows caseworker attitudes and behaviors that are effective in developing trust and confidence between the family and casewor ker. 

E. Knows caseworker attitudes and behaviors that  are effective in developing trust and confidence between the child and caseworker.  

F. Knows barriers in the child welfare system that can interfere with developing relationships with family members.  

G.  Understands the concept of family empowerment and how a tru sting and collaborative casework relationship can often motivate sustained measurable change in a 

family.  

2.1 Ability to integrate statutory authority within c asework practice to ensure children's 

safety.  

2.2 Ability to demonstrate a professional casework relationship to engage and 

empower families.  

2.3 Ability to engage and communicate with families within their own cultural context.  

2.4 Ability to conduct individual and f amily meetings, interviews, and assessments.  C
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H. Understands the importance of observing, exploring, and seeking interpretation of verbal and nonverbal communications, includ ing tone of voice, facial  expressions, body 

language, and choice of words.  

I. Knows how to observe, explore, and seek interpretation of verbal and nonverbal communications, including tone of voice, facia l expressions, body language, and choice 

of words.  

J. Understands the importance of transparency and use of a strengths based perspective in building a collaborative casework relationship with the family.  

K. Helps families identify personal and family strengths, extended family networks, and community/neighborhood resources to ensu re childre nõs safety. 

L. Able to identify and gather information on individual, family strengths, and community/neighborhood resources that can build safety for children.  

M.  Empower family members to fulfill case plan objectives and reassess their accomplishments.  

N. Demonst rates the ability to engage families.  

 

2.3 Ability to engage and communicate with families within their own cultural context.  

A. Understands how personal and societal biases, lack of knowledge, reliance on stereotypes, and cultural factors can contribute  to inter cultural misunderstanding and 

miscommunication.  

B. Knows how to address difficulties that may occur when establishing communication with families whose knowledge of English is limited, and knows how and when to 

involve interpreters.  

C.  Knows how possible cultura l norms regarding gender roles may affect the relationship between the family and the caseworker.  

D. Knows how to identify barriers to relationship development in each family and can apply culturally appropriate strategies to overcome them.  

E. Knows own limitati ons in working with diverse cultures and collaborates with each individual family to identify cultural values specific to the  family.  

 

2.4 Ability to conduct individual and family meetings, interviews, and assessments.  

A. Recognizes effective interview skills as a foundation for implementing family engagement in the casework process.  

B. Knows how to determine who should be interviewed and the types of information to be gathered from each person for the purpose s of case planning.  

C.  Knows the importance of distinguishing  between an interview and an informal discussion, of establishing a purpose for each interview, of communicating this purpose to 

family members, and of selecting the best interview strategies to achieve it.  

D. Knows the appropriate boundaries for disclosing p ersonal information to family members during an interview.  

E. Understands how a collaborative casework relationship can enhance the effectiveness of an interview and increase the accuracy  of communications.  

F. Knows interviewing strategies to help family members  comfortably express and discuss their feelings, concerns, and opinions.  

G.  Knows interviewing strategies to actively manage conflict.  

H. Empowers family members to freely ask questions, discuss issues, and participate in each interview.  

I. Knows how to develop int erview questions to guide the direction of an interview and is able to identify cues and use critical thinking when course co rrection is necessary.  

J. Flexibly selects or modifies interviewing strategies in response to family members' needs, reactions and con tributions.  



 
Oregon Child Welfare Competency & Depth of Knowledge Matrix 

Page 59 of 75 
 

K. Summarizes discussion to restate or reaffirm conclusions and decisions made during an interview.  

L. Knows the purpose of structured protocols and interviewing methods to maximize the accuracy and admissibility of evidence gat hered during the asses sment.  

M.  Understands how to consider racial, ethnic and cultural factors when interviewing family members, including children and youn g adults.  

N. Understands development factors that may influence interviews with children and young adults.  
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Skill Set 3: Legal Aspects of Child Protection  

 

 

 

 

 

3.1 Ability to access the dependency court to protect children from maltreatment and to assure permanency within legally establis hed time frames.  

 

A. Knows legal rights and protections afforded to families, children, and tribes by court involvement and the potential conseque nces if legal procedures are not followed.  

B. Knows how to access Oregon statute and regulations governing the definitions of various  forms of child maltreatment.  

C.  Knows the roles and responsibilities of the dependency court system, parties to the case, and stakeholders in Child Welfare.  

D. Understands the purpose and processes of different types of dependency court hearings, findings, and the associated casework responsibilities.  

E. Understands the criteria for a type of court action to file in a case and how to access attorneys in making this decision.  

F. Understands the value of gathering full and accurate knowledge about a familyõs needs and strengths, how doing so may influence recommendations to the court and 

understands the benefits of well -prepared documents.  

G.  Understands the provisions of federal and state laws regarding reasonable and active efforts to prevent out -of -home placement of chi ldren.  

H. Understands the legal process in which a permanency plan is changed.  

I. Understands aggravated circumstances in which relief of reasonable efforts to achieve reunification may be considered, and th e necessary dependency court processes 

necessary to req uest relief from the finding.  

 

3.2 Ability to gather, prepare, and document case information for court.  

A. Understands the few circumstances under which a permanent plan of Another Permanent Planned Living Arrangement (APPLA) can be  considered.  

B. Knows when the rules of evidence apply for dependency cases.  

C.  Knows the caseworker's responsibilities in locating and contacting absent legal or biological parents and putative fathers fo r court actions.  

D. Knows what types of evidence must be gathered, documented and mainta ined in the case record to support court proceedings.  

3.1 Ability to access the dependency court to protect children from 

maltreatment and to assure permanency within legally 

established time frames.  

3.2 Ability to gather, prepare, and document case information for 

co urt. 

3.3 Ability to testify in court and at Citizenõs Review Board hearings. C
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E. Understands how case documentation is used in legal proceedings and the importance of case review and documentation throughou t the life of a case.  

F. Knows how to prepare case documentation for filing and presentation to the court.  

G.  Understands the roles and responsibilities of the caseworker regarding discovery and disclosure.  

H. Knows the risks for agencies, caseworkers, children and families of submitting erroneous or falsified documentation to the co urt and  CRB, or failing to submit relevant 

information and how to respond in the event this occurs.  

I. Understands how to read and apply a court order in a timely fashion.  

J. Knows how to identify and use lay, qualified, and expert witnesses.  

 

3.3 Ability to testify in cou rt and at Citizenõs Review Board hearings. 

A. Knows the importance of a calm and confident demeanor, professional physical appearance, and appropriate use of language whil e addressing the court.  

B. Knows strategies to present concise descriptions of facts and av oid presenting more detailed information than is warranted.  

C.  Knows strategies to respond to direct questioning and to cross -examination.  

D. Able to present well organized, relevant information during court testimony and cross -examination.  

E. Understands the diffe rences and similarities between juvenile dependency court and criminal, domestic relations, probate, and juvenile delinquency  court.  
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Skill Set 4: Fundamentals of Assessment to Ensure Child Safety  

 

 

 

 

 

 

4.1 Ability to conduct comprehensive family assessments for purpose of case planning.  

 

A. Knows the importance of family engagement with family members from the first telephone or face -to -face contact and through the duration of the assessment.  

B. Knows the purpose, goals, and objectives of a child maltreatment assessment.  

C.  Knows how using informa tion obtained during screening can inform the approach to the assessment.  

D. Understands dynamics that can reduce family members' willingness to provide information about their situation to the casework er. 

E. Understands issues related to parentsõ constitutional rights and how to respect those rights during assessments.  

F. Knows how to be transparent with families about the assessment process in order to reduce resistance and engage family member s during interviews.  

G.  Encourages families to engage with appropriate su pport systems to help assure childrenõs safety and prevent out-of -home placement.  

H. Accesses a range of familial and community service resources to provide immediate child protection and/or support for the fam ily. 

I. Knows the importance of a balanced approach to family assessment that addresses contributors to maltreatment, family strengths/protective capacities, and family 

needs.  

J. Conducts balanced assessments seeking holistic information, inclusive of the familyõs strengths, protective capacities, needs, and d iminished protective capacities, and 

provides services in a culturally responsive manner.  

K. Conducts assessments in collaboration with family members to increase the depth, accuracy, and relevance of the assessment.  

L. Understands how protective capacities and safety services can address child safety.  

M.  Understands the benefits of using open -ended interview strategies to engage families and to obtain more thorough and accurate assessment information.  

N. Analyzes assessment information from various sources, to draw ac curate conclusions for further action.  

O.  Knows the four stages of the PCA.  

4.1 Ability to conduct comprehensive family assessments for purpose of case planning.  

4.2 Ability to determine whether present or impending danger exists through 

comprehensive assessment.  

4.3 Ability to develop, implement, and monitor safety plans to protect children from 

present or impending danger.  

4.4 Abilit y to determine when a family has 'moderate to high needs' as defined by 

OAR 413-015. 
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P. Knows how to assess for a parentõs protective capacities. 

Q.  Knows how to assess for a parentõs diminished protective capacities. 

R. Can identify what the parent and child welfare agency is  willing to do.  

 

4.2 Ability to determine whether present or impending danger exists through comprehensive assessment.  

 

A. Conducts interviews to gather and verify information related to the six domains.  

B. Utilizes available resources, such as child welfare history, key community partners, tribes, and collateral contacts to complete a comprehensive assessment on the child 

and family to inform decision making based on present or impending danger to children.  

C.  Can use the safety threshold criteria to determine w hether an impending danger safety threat exists.  

D. Can identify whether a present danger safety threat exists.  

E. Knows when to involve law enforcement and the respective roles of the police and child protection worker in a joint assessmen t. 

F. Knows the circumsta nces when it is appropriate to interview children prior to interviewing the childõs parent(s). 

G.  Knows how to determine the sequence, timing, and location of the interviews.  

H. Gathers and documents relevant information from family members, alleged child victim s, extended family, and other collateral contacts during an assessment to fully 

understand how safety threats are occurring.  

I. Know the contact requirements related to conducting a comprehensive CPS assessment.  

J. Knows how to assess the extent of maltreatment domain.  

K. Knows how to assess the child functioning domain.  

L. Knows how to assess the parenting practices domain.  

M.  Knows how to assess the adult functioning domain.  

N. Knows how to assess the disciplinary practices domain.  

O.  Knows how to assess the circumstances sur rounding the maltreatment domain.  

 

4.3 Ability to develop, implement, and monitor safety plans to protect children from present or impending danger.  

A. Knows the importance of planning for child safety in child welfare practice.  

B. Is able to determine a caregiverõs willingness to cooperate with a safety plan to control for impending danger safety threat(s).  

C.  Knows how to identify and assess potential safety service providers.  

D. Defines the time frame for the safety plan.  

E. Understands concepts of reasonable efforts and p lacement prevention and how these are utilized within a safety plan.  

F. Knows how to engage and involve family members and other safety service providers in safety planning activities.  
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G.  Knows how to determine when an emergency, out -of -home placement is the on ly viable option to ensure children's safety.  

H. Knows the importance of utilizing relative and tribal resources when considering out of home placement.  

I. Knows how to build on the strengths and protective capacities of family members in meeting the safety, pe rmanency and well -being needs of children.  

 

4.4 Ability to determine when a family has 'moderate to high needs' as defined by OAR 413 -015. 

A. Knows the purpose of assessing whether a family has ômoderate to high needsõ. 

B. Understands the importance of using the def inition of 'moderate to high needs' to increase the validity of the ômoderate to high needsõ determination. 

C.  Understands the strengths and limitations of a 'moderate to high needs' determination and informs the caseworkerõs ability to use this information f or next steps.  
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Skill Set 5: Fundamentals of Referral Procedures  

5.1 Ability to receive and document information from reporting parties.  

 

A. Understands who the mandatory reporters are, according to the statute, what is required of mandatory reporters, and the diffe rence of mandatory reporters and non -

mandatory reporters.  

B. Understands the rights and responsibilities of mandatory reporters.  

C.  Utilizes strategies to engage the reporting party to affirm credibility and gather pertinent information regarding the allega tion.  

D. Able to communicate next steps with the reporting party regardless of the nature of the concern.  

E. Documents information from the reporting party in an organized manner that can be used by screening and assessment staff.  

F. Knows interview strategies to encourage and assist reporters to provide detailed, accurate in formation about the safety concerns for the child(ren), and the familyõs 

behaviors, conditions and circumstances.  

G.  Knows the relevant questions to be asked when screening different types of referrals.  

H. Able to gather sufficient information from collateral co ntacts about prior maltreatment, childõs current condition, the familyõs situation, and indicators of imminent risk. 

 

5.2 Ability to screen referrals to determine the level of priority for agency response.  

A. Knows the importance of reviewing all information with in OR-Kids. 

B. Knows the requirements for determining whether the referral meets the statutory criteria for being child abuse or neglect.  

C.  Knows the response times for referrals that meet the criteria.  

 

5.1 Ability to receive and document information from reporting parties.  

5.2 Ability to screen referrals to determine the level of priority for agency response.  

C
o
m

p
e
te

n
c
ie

s 



 
Oregon Child Welfare Competency & Depth of Knowledge Matrix 

Page 66 of 75 
 

Skill Set 6: Fundamentals of Case Planning and Family -Centered Casework  

6.1 Ability to help families develop and implement case plans that address high priority needs, build on family strengths, and re duce recurrences of maltreatment.  

 

A. Knows the benefit to children and families when using behavior -specific, complete and individua lized case plans.  

B. Knows the importance of family and tribal (when applicable) engagement and involving all family members in all phases of case  plan development.  

C.  Knows how to use the case planning process to help families prioritize and problem solve conce rns related to safety, permanency and well -being.  

D. Knows how to develop a case plan that is Specific, Measurable, Achievable, Realistic, and Timely (SMART).  

E. Knows the benefits of formally documenting case plans in each familyõs case record. 

F. Understands how case plans are used as the agency's formal negotiated agreement with families to guide, monitor, and evaluate change and goal  achievement.  

G.  Understands how case objectives are derived from information gathered with the family and tribes (when applicable) th rough the use of the safety assessments and 

interviews.  

H. Understands the importance of identifying culturally relevant service providers and engaging families and tribes to help choo se service providers and resources.  

I. Understands how case plan documents are  used in legal and court processes, and their importance in supporting the agency's legal position.  

J. Understands how effective case planning can promote successful outcomes and prevent premature case closure.  

K. Understands how regular case reviews can documen t changes and assure the continued relevance of services and activities.  

L. Knows strategies that facilitate full involvement of youth, immediate and extended family members in case plan development.  

M.  Knows how to develop case objectives that reflect needed ch anges in underlying conditions that increase risk and contribute to maltreatment.  

N. Knows how to help families identify and access relevant services from the child welfare agency, tribe, service providers, and  other entities in the familyõs neighborhood 

and community.  

O.  Knows how to write case plans that can be easily understood by family members.  

6.1 Ability to help families develop and implement case pl ans that address high priority 

needs, build on family strengths, and reduce recurrences of maltreatment.  

6.2 Ability to use permanency planning activities, including concurrent planning, to 

ensure placement stability.  

6.3 Ability to complete case documentation while organizing and maintaining family 

case records.  C
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P. Knows how to select and use specific interviewing strategies that facilitate case plan development.  

Q.  Knows engagement and supportive casework strategies to help famili es remain motivated over time to complete case plan activities.  

R. Knows strategies to involve families, tribes, and service providers in ongoing case review, reassessment, and revision of cas e plans.  

S. Knows criteria to determine when objectives have been met and a case can safely be closed.  

T. Knows how to link families with ongoing support to help them sustain gains after case closure and prevent reopening of cases.  

U. Uses case planning activities as a means of involving and empowering immediate and extended famil ies and tribes to address their childrenõs safety and permanency 

needs.  

V. Uses case plans as a monitoring tool to chart progress and promote continued work toward mutually identified goals.  

W. Uses formal case plan reviews as a tool to evaluate progress.  

X. Can us e case plans as a tool to chart and monitor mandated time lines to achieve timely permanency.  

Y. Can use case plans as a feedback tool for families to help them recognize their successes and guide continued work toward cha nge.   

 

6.2 Ability to use permanency plan ning activities, including concurrent planning, to ensure placement stability.  

 

A. Knows the purpose of concurrent case planning in achieving timely permanence for children.  

B. Knows the importance of early permanency planning when children enter substitute care . 

C.  Knows the necessary casework activities in determining and developing a concurrent case plan.  

D. Knows how to discuss permanency planning with family, extended family and tribal members.  

E. Knows the timeframe for recommending when the concurrent case plan should become the primary focus of casework activities.  

F. Understands placement priorities and permanency planning related to ICWA cases.  

G.  Knows the benefits of placement stability and the importance of permanency for children.  

H. Knows the range of permanency o ptions available to children who cannot be reunited with their families.  

I. Knows when Another Planned Permanency Living Arrangements (APPLA) and placement with a fit and willing relative are viable pe rmanent placement options for children 

in care.  

J. Can help f amilies develop permanent plans for their children when reunification is not possible.  

 

6.3 Ability to complete case documentation while organizing and maintaining family case records.  

 

A. Knows the importance of timely, accurate case documentation for agency acc ountability.  

B. Knows multiple types, purposes and uses of case documentation.  

C.  Knows the scope and type of information that should be gathered from a tribe and from community service providers for inclusi on in the case record.  
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D. Understands how accurate case do cumentation contributes to effective service delivery.  

E. Knows what information can be provided to other service providers to promote open communication and collaboration in planning  and service delivery, without violating 

peoplesõ rights to privacy. 

F. Knows how to use summarized case documentation, including safety assessments and case plans, to guide supervisory case reviews and p eriodic case review conferences.  

G.  Writes and integrates summarized, concise, and timely assessment and case plan information, and ot her supporting documentation into the case record.  

H. Use the statewide automated child welfare information system (OR -Kids) as the formal electronic case record.  

I. Understands the importance of documenting casework efforts to reunify families while working a c oncurrent permanency plan.  

J. Able to write clear and thorough case notes and documentation.  

K. Knows the liabilities for children and families of poorly organized, incomplete or inaccurate case documentation.  

L. Knows how to gather, compile and document information gathered during the assessment to determine the most appropriate disposition.  

M.  Understands the importance of documenting thorough, accurate and summarized information during the assessment process.  

N. Documents assessment findings and/or conclusion s in a thorough and summarized report.  
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Skill Set 7: Fundamentals of Child Well Being  

7.1 Ability to identify age -appropriate development for children across domains including but not limited to social, emotional, cognitive, education, phy sical, health, sexual, 

gender, spiritual, racial, and ethnicity.  

 

A. Knows the caseworker's role as an advoca te to promote healthy development of children served by the agency.  

B. Understands the combined effects of heredity (genetics and maturation), environment, and culture in shaping children's develo pment.  

C.  Knows the stages and milestones of normal development fo r all children, ages infant to adolescent.  

D. Knows how to evaluate and identify child development in the areas of cultural, gender, spiritual, and sexual identity.  

E. Understands how development in one domain influences development in the other domains.  

F. Knows how to assess a childõs chronological and developmental age through observation of behavior and gathering information through relevant questions of 

parent/caregivers, family members, and other sources.  

G.  Understands the importance of ônormalcyõ to the wellbeing of children in care.  

H. Understands the role of reasonable and prudent parenting standards in improving child wellbeing.  

I. Understands environmental and caregiving factors that promote healthy development and resiliency.  

7.1 Ability to identify age -appropriate development for children across domains, 

including but not limited to: social, emotional, cognitive, educational, physical, 

health, sexual, gender, spiritual, racial, and ethnicity.  

7.2 Ability to recognize indicators that a child is not developmentally on target and the 

factors that may be impacting development common to children involved in the 

child welfare system.  

7.3 Ability to engage and support the parent/caregiver and child  in meeting the 

child's needs throughout the case.  

7.4 Ability to preserve, support, develop, and enhance family and child relationships 

throughout the case.  

7.5 Ability to assess and address the unique well -being needs of children and young 

adults.  

7.6 Ability to wor k collaboratively with the family, service providers, and community 

partners to meet the needs of the child.  
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7.2 Ability to recognize indicators that  a child is not developmentally on target and the factors that may be impacting development common to children involved in the  child 

welfare system.  

 

A. Understands the potential effects of maltreatment, separation and trauma on the development of children ag es birth through young adulthood.  

B. Knows workerõs responsibility to refer children to screening for developmental delays and disabilities, and how to arrange assessment, diagnosis and services.  

C.  Can identify common mental health issues and effective treatmen ts for children who have been maltreated or have experienced trauma.  

D. Can identify and facilitate appropriate interventions related to intellectual and developmental delays for children who have been maltreated.  

E. Can identify and facilitate appropriate inter ventions related to behavioral concerns for children who have been maltreated.  

F. Knows the appropriate information to include in referrals for assessment and treatment.  

G.  Identifies interventions that mitigate or reduce developmental interruptions.  

H. Knows the barriers to educational success children involved in the child welfare system may encounter and strategies to address them.  

I. Understands how trauma and maltreatment can have lasting impact on child development and throughout the lifespan.  

J. Understands how ch ildrenõs behavioral challenges may be symptoms of underlying developmental delays or emotional disturbance. 

K. Understands the additional challenges encountered by oppressed groups including but not limited to LGBTQ, African American, N ative American, and His panic children.  

 

7.3 Ability to engage and support the parent/caregiver and child in meeting the child's needs throughout the case.  

 

A. Understands the importance of involving parents/caregivers in treatment, assessments, meetings, and appointments related to c hild needs.  

B. Knows how and when to involve parents/caregivers in treatment, assessments, meetings, and appointments related to child needs . 

C.  Can communicate a childõs needs and assessment/treatment information to the child and family in family-friendly, streng ths based language.  

D. Understands the importance of building meaningful and trusting relationships with the children they are serving.  

E. Can interact with children in a developmentally appropriate manner and engage them in case planning.  

F. Knows how to communicate realistic and age appropriate expectations of childrenõs behavior to parents and caregivers.  

 

7.4 Ability to preserve, support, develop, and enhance family and child relationships throughout the case.  

 

A. Understands the importance of attachment on a  childõs development. 

B. Can identify indicators of healthy and disrupted attachment across developmental stages.  

C.  Knows the caseworkerõs role and responsibilities in supporting healthy attachment and permanent connections to important figures in the child's l ife. 

D. Knows the activities and services that increase healthy attachment and permanent connections.  
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E. Can identify cultural factors that may impact childõs response to separation and placement. 

 

7.5 Ability to assess and address the unique well being needs of chi ldren and young adults.  

 

A. Can use appropriate tools and techniques to fully assess childõs needs including mental health assessments, CANS assessments, and Ages and Stages Questionnaires.  

B. Provides direction and support to parents/caregivers in appropriatel y meeting the individual needs of their children.  

C.  Knows foster childrenõs rights and caseworker responsibilities in assuring those rights are protected. 

D. Can gather, analyze, and compile information from different sources to understand a childõs history and determine needs.  

E. Understands the importance of comprehensive transition planning for older youth with specific attention to LGBTQ and minority  youth.  

F. Can incorporate a childõs assessment results and treatment recommendations into case planning for the child. 

G.  Understands the need to create an environment of support, understanding and acceptance in order to address the unique well -being needs of a child or young adult.  

 

7.6 Ability to work collaboratively with the family, service providers, and community partner s to meet the needs of the child.  

 

A. Knows what services are available in their community to meet child needs.  

B. Knows how to advocate for services for child and family that will enhance well -being.  

C.  Knows the caseworkerõs roles and responsibilities for arranging medical evaluation and continued care of children, including dental care.  

D. Knows the caseworkerõs roles and responsibilities for arranging mental health or early intervention evaluation services and continued care.  

E. Can seek broad consultation from  the child, childõs family, and childõs team for critical case decisions. 

F. Knows how to effectively support foster parents in meeting childrenõs needs. 

G.  Works closely with parents, schools, and substitute caregivers to assess the child's achievement of appro priate academic goals.  
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Skill Set 8: Fundamentals of Placement and Permanency  

8.1 Ability to identify children and families experiencing trauma due to separation and placement.  

 

A. Knows the circumstances and behavioral indicators associated with removal and placement.  

B. Understands the caseworker 's responsibility to minimize the trauma experienced by children and their families during separation and placement and promo te resiliency.  

C.  Understands the impact and effects of removal, placement and disruption on the child and familyõs functioning. 

 

8.2 Abil ity to plan and implement placements that address trauma and promote safety, permanency and wellbeing for children.  

 

A. Knows the potential benefits and complications of placing children with relatives/ extended family members.  

B. Knows the factors considered wh en selecting the most appropriate placement setting for children.  

C.  Knows what information foster and kinship caregivers need to successfully support children in their care and what information  must be communicated to foster and kinship 

caregivers to help th em meet childrenõs needs. 

D. Understands the importance for placing siblings together and the potential traumatic consequences of separating them.  

E. Understands the concept of transitioning and the importance of structuring and staging placement activities to r educe trauma and preserve placement.  

F. Understands involving parents and family members in placement decisions reduces stress and trauma while a child is in placeme nt.  

G.  Understands the need for immediate and frequent post -placement contact between children an d families to prevent separation trauma.  

H. Understands how to conduct placement decision -making meetings with families and other treatment team professionals.  

I. Understands the necessary steps to fully prepare children, their families and foster/relative careg ivers for placement.  

8.1 Ability to identify children and families experiencing trauma due to separation and 

placement.  

8.2 Ability to plan and implement placements that address trauma and promote 

safety, permanency and wellbeing for children.  

8.3 Ability to keep parents and other family members involved with their children in 

placement.  

8.4 Ability to collaborate with and support foster and relative caregivers to preserve 

placement.  

8.5 Ability to work with families to promote reunification.  
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J. Understands how to help parents identify potential placement resources within the extended family network and community.  

K. Understands how to use crisis intervention methods during placements to prevent stress experienced by children and  families and to strengthen their coping abilities.  

L. Understands how to prepare family, kinship and foster caregivers for contact with members of a childõs primary family during visits to decrease stress for the child(ren) and 

family.  

M.  Understands how to mai ntain childrenõs connections to their neighborhood, school, culture, and community while in placement. 

N. Can weigh the potential trauma of separation and placement against the trauma of future maltreatment with their families when  finalizing a decision to pl ace a child.  

O.  Understands the importance of placement matching and caseworker role in ensuring that substitute caregivers have the skills, abilities and supports to meet the childõs 

needs.  

 

8.3 Ability to keep parents and other family members involved with thei r children in placement.  

 

A. Knows the importance of sustaining childrenõs attachments to parents, siblings, and extended family members while in placement. 

B. Knows the caseworkerõs role in empowering family members to remain involved with children in care and invested in permanency planning.  

C.  Can plan and support visits between children in care and their families that promote familiesõ ability to meet childõs and familyõs goals. 

D. Can help families plan activities associated with a successful visit.  

E. Can use family /child visits to model, reinforce, and support constructive parenting practices.  

F. Can involve family members in ongoing reviews of placement plans and in making permanency decisions for children.  

 

8.4 Ability to collaborate with and support foster and relative caregivers to preserve placement.  

 

A. Knows the importance of and can make referrals to supportive services for foster and kinship caregivers to strengthen and sus tain placements and address specific needs.  

B. Knows the benefits of including foster and kinship caregivers as members of the case planning and service delivery team.  

C.  Knows the role of caregivers in assessment of childrenõs needs, in planning services, and implementing case plan activities. 

D. Engage and prepare caregivers to work directly with family me mbers of children in care to achieve case plan objectives.  

E. Debrief and support foster and relative caregivers, children, and children's families after visits.  

F. Supports caregivers in expressing feelings about supporting reunification while considering concu rrent plans of adoption or legal guardianship.  

 

8.5 Ability to work with families to promote reunification.  

 

A. Knows the importance of reunification planning, preparation, and ongoing supportive services to stabilize the home environmen t and prevent a recurrence  of 

maltreatment and re -entry into care.  
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B. Knows the factors that must be assessed to determine each family memberõs readiness and preparation for reunification. 

C.  Understands the value of strength -based intervention when pursuing reunification.  
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Skill Set 9: Promoting the Well Being of the Child Welfare Workforce  

9.1 Ability to conduct child welfare practice with awareness of Secondary Traumatic Stress, its potential impacts, and effectively manage its effect s. 

 

A. Knows the challenges of child welfare work related to Secondary Traumatic Stress.  

B. Knows the distinguishing traits of Secondary Traumatic Stress.  

C.  Knows strategies for building resilience and reducing the effects of secondary trauma.  

  

 

 

 

 

 

 

 

 

9.1 Ability to conduct child welfare practice with awareness of Secondary Traumatic 

Stress, its potential impacts, and can effectively manage its effects . 
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